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Minutes of the Regular Meeting of the Faculty of the College of Liberal Arts
February 17th, 2022
12:30pm Bush Auditorium
Presiding: Jana Mathews, President of the Faculty
Recording minutes: Richard Lewin, Vice President of the Faculty/Secretary
Parliamentarian: Julia Maskivker
Members in attendance: 021722
Al-Haddad; Althuis; Anderson; Archard; Armenia; Balzac; Barnes; Bommelje; Boniface; Brannock;
V.Brown; Cannaday; Carnahan; J. Cavenaugh; Chong; G. Cook; Cornwell; Diaz-Zambrana; D.
DiQuattro; Douguet; Dunn; Ewing; Fetscherin; Flick; Forsythe; French; Fuse; Gerchman; Greenberg;
Griffin; Griner; Guerrier; Habgood; Haines; Harwell; Heileman; Hope; Houston; Hudson; Jones; KC;
Kiefer; Kistler; Lewin; Lines; Littler; Luchner; Maskivker; Mathews; Mesbah; Moore; Myers; Newcomb;
Nichter; Nodine; Parsloe; Philips; Pieczynski; Pinto; Queen; Ray; Reich; Riley; Robertson; Robinson;
Russell; Ryan; Sahm; Santiago-Narvaez; Sardy; Savala; Shideler; Simmons; Singer; Smaw; Stone;
Summet; Sutherland; Szopa; Tanner; Tillmann; Tome; Warnecke; Williams; Wunderlich; Yankelevitz; Yu;
Zhang;
Guests: Karla Knight; Lorrie Kyle; Janette Smith Student Government.
CLA Byelaws: Those eligible to vote in CLA: all full-time faculty, including artists-in-residence,
visiting appointments, lecturers, and instructors.
Quorum: We are at 202 voting faculty in 2021-2; thus 68 present meets quorum
Questions & Comments are not annotated by name, in line with abbreviated Roberts Rules

Meeting called to order at 12:34pm.
I. Approval of Minutes from January 20th, 2022 CLA Faculty Meeting:
a. Jana Mathews, President of the CLA Faculty, asked for any changes to the minutes as

circulated; none being proffered. Proposed by Jill Jones & seconded by Missy Barnes.

b. Mathews asked for approval of the minutes from the January 20th CLA faculty meeting,
voting via clickers: 63 yes votes, 2 no vote & 5 abstentions; Motion was approved.

II.

Announcements:
I.

Faculty Support Initiatives:
• FSAR Suspension (CV instead)
• Substitute Professor List
• Faculty Happy Hours
• Teaching Modality flexibility
• Pre-Tenure Faculty Tenure & Promotion Support
• Fox Day
• Staffing & Compensation
• Items on today’s agenda

Valentine PPT: https://www.dropbox.com/s/1sukipfbobnwqnj/Valentine%27s%20Day%20Vid.mpeg?dl=0
II.

Faculty Governance Elections:

Standing Committees & other opportunities for self-nomination from today; Division
elections February 24-March 2nd.
III.

Committee Reports:

a. Curriculum Committee (CC)
Jill Jones, Chair of CC - Major and minor revisions and new programs under review. CC’s role
in position requests clarified; we look at position requests by department, in an editorial role
only, looking for any overlap or potential synergy. CC has no agency (without a Bylaws
change) yet may have the appearance of agency. EC evaluated and makes recommendations to
the Provost who takes the final decision on position requests. COTF report awaited in March,
which will likely take up the next one or two meetings to discuss.
b. Faculty Affairs Committee (FAC)
Missy Barnes, Chair of FAC – Day of Kindness is today! Please engage and be awesome! FAC
focus is on Diversity, Equity and Inclusion (DEI) issues as these relate to Tenure & Promotion
(T&P) Course Instructor Evaluations (CIEs) and the way these are used for T&P. Faculty
already passed a Bylaw change to allow Associates to serve on FEC in evaluation. Potential
Bylaw change to allow for new hires with tenure at another institution, to not have to give up
tenure. Prospective agenda: Post tenure reviews, revision of language to address Librarian
colleagues’ differentiation within these processes, and CIEs to make sure these address DEI.
c. Faculty Research & Development Committee (FRDC):
Eric Smaw, Chair of FRDC. Reviewing proposals for current grants applications;
developing rubrics for evaluating grants consistently to unify and process the criteria for
those acting as grant application evaluators. Reviewing the existing Bylaws, such that FRDC
can make sure we have a clear definition and clarification of the committee’s role. Emphasis
on the ‘Developmental’ objective and how we should engage in that task.

III. Business:
a. Proposal to close the Organizational Behavior Major and Minor in Holt

Stacy Dunn: OB closure on behalf of Psychology: Due to shifted curriculum with a Psychology
concentration in industrial organizational psychology proving more useful to our constituents.
Same classes; none have been taken away, but the program as a standalone needs to close
formally as there are no longer enrolled majors and minors as all have graduated.
EC proposed the motion; John Huston seconded.
Question Called: Voting by clicker, Yes 76; No 3; Abstentions 1. Motion approved.

b. Proposal for a Graduate Certificate in Racial Reconciliation and Community Restoration

in Holt
Todd French on behalf of MLS: Does the work as set out in the title: 4 classes are a natural fit in
the MLS program which also services other Holt programs, such as MHR and Mental Health
Counselling – very marketable to our first responder community.
Eric Smaw: Practical need, Valencia are looking for teachers with expertise in this area to start
a new program alongside established competitor schools such as Furman. 2020 BLM protest
largest protest in our country’s history. Practical need to fulfil student driven interest Interest in
this course on critical race theory.
President Cornwell: DEI initiative a step ahead of the curve. Principled reasons for support
include our Liberal Arts mission including global citizenship. Across 19 countries, it was the
largest movement in the world. This means that we would be missing something if not teaching
this critically. We say we are training responsible leaders, and there is a need across business
non-profit areas.
EC made a motion to approve; seconded by Kevin Griffin.

Discussion:
Practical relevance due to a systemic problem with policy issues, including law enforcement,
incarceration inequality, team advocacy etc.
Susan Singer, Provost: Hanover consulting established a need for this in the community. Ken
Miller, who leads campus security, sought to engage with regional law enforcement to fill gaps
moving forward, so this is not an abstract exercise.
Question called: Voting by clickers: Yes 75; No 5; no Abstentions - Motion approved.

c. Proposal to revise the Incomplete Grade Policy

Jill Jones, Chair of CC: Alignment with practice, aligned with what we do, all the way through
the summer to complete a grade is an issue.
Gloria Cook, former chair of CC: Student friendly even if they do not have the whole summer
to do this. Student may get a sense of their grade if they did not take the incomplete. An
incomplete is designed for minor work outstanding such as a missed final exam or a one-month
project etc.
CC proposed & Eric Smaw seconded.
Discussion:

Qu: Do we submit a grade or not?
Gloria Cook, former Chair of CC: yes you are supposed to give a grade as part of the
Incomplete.
Qu Is it already at faculty discretion, as confusion due to wording: Is it yes, no and maybe at
your discretion?
Gloria Cook, former Chair of CC: Suggested use for a minor infraction - an Incomplete or I
letter grade is the way to go; but not if there are major issues with the classwork. The issue CC
is addressing is that the grade currently defaults, if they miss the deadline, to an F automatically
(even through a student might not have failed the class otherwise). That tentative grade will
now be posted to show students the result on not completing their Incomplete assignments.
Qu: Can we at least fix the bad grammar in this proposal?
Gloria Cook, former Chair of CC: Answering will this be fixed – yes!
Question Called: Voting by clickers: Yes 70; No 8; & 2 Abstentions - motion approved.

d. Proposal to add the Ethics Competency Requirement for Honors Degree Program

Students
Jill Jones, Chair of CC: Hand in hand with the exception to bring this into alignment with the
rest of the rFla program.
EC moved and Jenny Queen seconded,

Question Called: Voting by Clickers, Yes 78; No 2; & 4 Abstentions, motion approved.

e. Proposal to add a divisional exception for Honors Degree Program Students
Jill Jones, Chair of CC: along the same lines as the Ethics requirement, Honors students may
also take a course that fulfills the Divisional exception.
Ashley Kistler, Associate Dean of Academics: Advisory board of Honours students requested
this change in their feedback.
EC proposed, seconded by Stacy Dunn
Question Called: Voting by clickers Yes 69; No 3 & 5 Abstentions - motion approved.

f. Health and Wellness Resolution
Jill Jones Chair of CC, Health and Wellness Taskforce resolution
Ashley Kistler Associate Dean of Academics: 2 year hiatus due to staffing concerns. The
Taskforce looked at what we might want to do, reintroduce, suspend entirely which was a lot of
hard work etc. Recommendation is to suspend permanently our previous BCMP requirement,
without any recommendation at this time to replace Heath &Wellness in a pedagogically
concentrated form, but rather as infused across the curriculum. This would be the charge to a
new Taskforce to reimagine what this might look like; a Wellbeing designation, or an infused
wellness model as the next step.
EC endorsed & Dan Myers seconded.
Discussion:
Qu. What was the level of involvement of the coaching staff members who taught this course?
Jenny Cavenaugh, Dean of the Faculty: Lecturers who formally taught 8 sections of course
were let go at end of 2020. Keith Buckley was invited to address taskforce as a former
instructor of record.
Question Called: Voting by clickers Yes; 68, No 7 & 5 Abstentions. Motion approved.

g. Proposal to revise Article VIII, A., Section 1 of the Bylaws to allow pre-tenure faculty to
pause the tenure clock

Missy Barnes, Chair of FAC – stress has continued during Covid, so FAC proposes a second
opportunity to ‘stop the clock’ for new colleagues recently joining. Faculty ought to consult
with their respective Chairs and their CEC to ensure this proves a correct decision in each case.
EC proposed and Jenny Queen seconded
Discussion:
Undue stress means that this further opportunity is a very good idea
Question Called: Voting by clickers: Yes 71; No 11 & 2 Abstentions. Motion approved.

h. Faculty Endorsement of the 2021 CIE White Paper
Missy Barnes FAC chair: White Paper on the CIEs – discussion & concerns were taken up
regarding CIEs, and FAC wanted to offer a formal endorsement of the prior recommendations.
Note byelaws were intended to be used in evaluations. Anecdotally experience indicates that
CIEs appear the only means of teaching evaluation. Various methods to look at evaluations,
comments from the statistically minded looking at challenges with numeric averages, which are
problematic. Language used qualitatively and numeric, a full picture easily misinterpreted.
EC endorses the 2021 White Paper, seconded Casandra Riley
Discussion:
Grant Cornwell, President: In favor, but my commentary is what does it mean for faculty to
endorse this. CEC and FEC conduct their work but what are the impacts?
Emily Russell, prior Associate Dean of Academics: A first step: shared and disseminated
consensus of faculty to go back and look at our practice and shared body of knowledge and its
affect on practice.
Eric Smaw, Chair of FRDC: If FAC is correct, then there is bias and if so a recommendation
not to pay too much attention to numbers. If serious then you realise that when there is bias we
should stop the process. Complaint here being that these recommendations are a weak response

to a more serious issue. Whilst I move to endorse, we should move back to the college faculty
handbook – which is largely a recommendation – which needs formal addition.
Susan Singer, Provost: 30,000 CIEs significant but small bias across categories, not sure where
we go with a policy, but hope we consider it more and keep talking about it.
Qu: We are light years behind in evaluation terms for teaching, even when we have the practice
of visiting classes, there is no purpose in evaluation, as we cannot decide what good teaching
looks like, if only lecture and class discussion is that truly excellent? Some say of course, what
should they do, dance in class? Campus-wide best practices system needed to evaluate teaching,
and support each Division and department. Do that research on FEC and work quickly to
eliminate the use of a biased instrument - we should move to remove biased instruments.
Eric Smaw, Chair of FRDC: An observation; Covid gave rise to a tenure clock pause for people
who wanted to take a time out, due to negative effects on evaluations. First, many schools have
multiple ways to evaluate classroom teaching, to eliminate bias in gender race etc. Observation
1 inconsistency of our approach. 2 I support the claim that we are light-years behind everybody
else.
Susan Singer, Provost: Tval.net is filled with great resources, R1 institutions use this already.
Top 62 universities in the country rolled out a series of awards competed for across universities
at the partner level to change their way of evaluating teaching, led by Nobel prizewinning
physicists. CECs and FEC already do look at multiple facets. Formalise and visible criteria,
either assumptions have not seen, that given more weight. Change our policy to be more robust
and insightful via conversation with our faculty.
Qu: Set of statements agreed with, and appreciate that the current FAC are bringing our
attention back to the Faculty Handbook, which provides a pretty robust statement as to what
should go into the evaluation process. Even without modifying it, there are things we could do
better in practice to meet aspirations via a renewed emphasis on the White Paper
recommendation; thus I support it. Larger conversation as not sure how we are doing relative to
benchmarks, what are the superior ways we could adopt and which schools should we look up
to and how could those practice be adopted here? Not sure it is completely inappropriate for
FEC to bring to the table some complementary practices.
Emily Russell, former Associate Dean of Academics: Could we endorse the body of knowledge
in the White Paper and charge the EC via timeline to report. i.e. endorse this, but set up EC with
a review process.
Qu: Instruments are not biased, but we ignore the fact that we are humans with bias exhibited
whenever we are asked to evaluate others. Instruments are not the bias; we are the enemy.
Julia Maskivker, Parliamentarian: Complexity and intuition behind the idea can be summarized
as follows: let us give some control to the person being evaluated. Is it fair to assess on one
dimension of teaching only? The issue being control and who has it, or access to appeal prior to
a decision. A second motion could be proposed, after voting on this, to take it back to the FAC.
First motion, as proposed by EC, seconded by Mark Anderson. Voting by clickers: Yes 62; No 8
& 7 Abstentions. Motion approved.
Eric Smaw, Chair of FRDC: Motion from the floor: ‘Faculty to charge FAC with the task of
researching and reporting back alternative ways of evaluating teaching’.
Jenny Cavenaugh, Dean of Faculty: Happily a lot of information was already gathered on this.
Amendment to the motion as proposed: ‘Faculty endorses EC to charge FAC with the task of
researching and reporting back alternative ways of evaluating teaching’. Dexter Boniface
proposed, and Jenny Queen seconded, the amendment to the motion.
Question Called: Voting by clickers: Yes 70, No 2 & 1 Abstention. Motion approved.
Jana Mathews: Motion to adjourn, so moved by Lisa Tillmann.
CLA Faculty Meeting was adjourned at 1:46pm.

Academic Program Hiatus | Closure
Information Sheet
Programs being placed on enrollment hiatus (not accepting new students) or discontinued.
A Teach-Out Plan must be completed and attached to this information sheet.

Program Name

Organizational Behavior Major and Minor

College

Hamilton Holt School

Department or
Program
Contact(s),
E-mail, Phone
Type of Program

Psychology

Major/minor offered in Holt by Psychology Department

Level

Undergraduate

Credit or
Non-Credit
Total Program
Credit Hours
Effective Date

Credit

Location(s) of
Instruction
Enrollment
History
(Most recent 10
Years)
Rationale for
Hiatus|Closure

Hamilton Holt, face-to-face and blended classes. Most courses taught in Bush.

Stacey Dunn, Program Director, stdunn@rollins.edu. 407-399-7930

12 courses (48 credits) for major; 8 courses (32 credits) for minor
Effective immediately upon approval

2011: 49 majors/5 minors; 2012: 59/6; 2013: 61/2; 2014: 50/4; 2015: 44/4; 2016: 41/12; 2017: 34/8;
2018: 19/3; 2019:11/3; 2020: 9/1
This is more of a renaming of the major than a program closure. The organizational behavior (OB) major
was designed to attract working individuals whose employers might be willing to support further
education to better serve their businesses. The notion was that the OB major might appeal to
employers more than the traditional psychology degree. The OB major thrived for many years, but
enrollments have steadily deceased, particularly after the addition of the business major. Several
factors led the Psychology Department to shift the OB Major to the Industrial/Organizational
concentration area within the psychology major. First, the two majors overlapped a great deal and it is
more efficient and organized to streamline the majors. Second, in our field the focus on understanding
people in the workplace is known as Industrial/Organizational psychology. It makes sense to identify the
major, housed within the Psychology Department, with more accurate terminology. Third, with the
addition of the business major in Holt, students have the option to focus on organizational behavior
within the business context. The overlapping courses and terminology were confusing to students and
diminished the uniqueness of the OB major. Since enrollments in OB were low and we were conducting
a substantial curriculum revision for the psychology major, it was the appropriate time to make a
change that better serves students interested in industrial/organizational psychology.
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Number of
Enrolled Students
Subject to TeachOut
Resource
Requirements for
Teach-Out and/or
Faculty
Reassignment
Plans

No additional resources are needed, and no faculty reassignments are necessary to accommodate the
change from the OB major to the industrial/organizational concentration within the psychology major.

Department Chair

Signature

Dean
VPAA | Provost

9 majors and 1 minor

REVIEWS – APPROVALS

Date

10-27-2020

Signature

Date

10-29-2020

Signature

Date

10-29-2020

Faculty Governance
Curriculum Comm Signature

Date

Executive Comm

Signature

Date

Other

Signature

Date

Administrative
Council (if financial

Signature

Date

President

Signature

Date

Board of Trustees
(Notification Only)

Signature

Date

resources required;
completed by
VPAA/Provost)
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Teach-Out Plan for Academic Programs on Hiatus
| Discontinued
The College’s regional accreditor, the Southern Association of Colleges and Schools Commission on Colleges (SACSCOC),
requires preparation of a teach-out plan that provides for the equitable treatment of students in completion of their program. The
teach-out plan can include an external agreement with another institution, but must address the following.
1) Date of hiatus/closure (date when new students will no longer be admitted).
To take effect immediately upon approval.
2) Explain how all affected parties (students, faculty, staff) will be/have been informed of the impending closure.
Students have been informed that the organizational behavior major will now be the industrial/organizational
concentration area of the psychology major.
Faculty were involved in the development of the I/O concentration area, the Psychology Department approved the new
curriculum, and the new psychology curriculum and concentration areas were approved by the Curriculum Committee in
Feb. 2020. There will be no changes in teaching assignments/load as a result of the shift in curriculum.
Staff will be unaffected since there was no staff person dedicated to the organizational behavior major. The
Administrative Assistant in the Psychology Dept. is aware of the change.
Other members of college community have been informed via approval by the curriculum committee of the I/O
concentration area in psychology and will be informed of the change in organizational behavior major when approved.
3) How will all affected students will be helped to complete their programs of study with minimal disruption.
Students maintain the option to complete their organizational behavior major if they completed the required statistics and
research methods courses. All students were given ample warning that the separate research methods and statistics courses
previously required would no longer be offered as of fall 2020. Students were given the opportunity to complete the series
in spring 2020 or switch to the I/O concentration of the psychology major which requires the new 2-course Statistics and
Research Methods sequence. Since the new concentration area is far more flexible than the OB major, no students have
been inconvenienced or slowed in their progress toward graduation.
4) Will the teach-out plan incur additional charges/expenses to the students and, if so, how the students will be notified.
Students will not incur any additional charges or expenses.

5) Attach copies of signed teach-out agreements with other institutions, if any.
☐ Copy Attached

☒ Not Applicable

6) How will faculty and staff be redeployed or helped to find new employment, if needed?
There will be no impact on faculty (including adjuncts) since we will be offering the same courses that were part of the OB
major, just under the industrial/organizational concentration area within the psychology major.
7) What are the arrangement for storage of student records, disposition of final financial resources, and other assets, as
applicable.
Program Hiatus | Closure Teach-Out Plan
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All student records will be retained as part of the Psychology Department which housed the OB major.

Department Chair

Signature

Program Hiatus | Closure Teach-Out Plan
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Office of the Vice President for Academic Affairs and Provost

ACADEMIC PROGRAM INFORMATION SHEET

New Programs or Substantive Change/Discontinuation of Existing Programs
Program Name
College
Department or Program
Contact(s), E-mail, Phone
Action
Type of Program
Level
Credit or Non-Credit
Preferred CIP Code
Total Credit Hours
Effective Date
Rationale and
Needs Analysis
for New
Programs,
Changes, or
Discontinuation

Graduate Certificate in Racial Reconciliation and Community Restoration
Hamilton Holt School at Rollins College
Master of Liberal Studies
Todd French, 407.646. 2139 | tfrench@rollins.edu
NEW PROGRAM
GRADUATE CERTIFICATE
GRADUATE CERTIFICATE
FOR CREDIT
30.2301 Intercultural/Multicultural and Diversity Studies
16
FALL 2022

Throughout its modern history, Central Florida has been challenged by tensions between
and among its varied and diverse communities—communities often in conflict with the
members of law enforcement charged to protect and serve their citizens. These
marginalized or underrepresented communities find themselves at the nexus of the
struggle between their own racial, cultural, or gender identities, which set them apart
from the predominant identities of police and members of majority communities. From
the 1949 account of Thurgood Marshall’s defense of four black men documented in
Gabriel King’s Devil in the Grove: Thurgood Marshall, the Groveland Boys, and the Dawn
of a New America; to the tragic death of Trayvon Martin in 2012; to the mass shooting at
the Pulse Night Club in 2016; to the examples of modern subjugation of undocumented
immigrants, Florida has struggled to promote the cultural competencies required to
protect and serve its citizens, especially those from underrepresented and marginalized
communities.
Too many overt examples of systemic racism, homophobia, xenophobia, and other
various forms of discrimination remain in our communities and have created significant
challenges for law enforcement and other public servants to build and maintain the
relationships necessary to keep our communities safe. Front-line public servants often
feel ill-equipped with the cultural competencies needed to interact and engage
effectively with those they serve. It is therefore critical that we create spaces for
discussion, reflection, and practice for members of our communities, in particular the
members of our public service community, to think, talk, and take action on proactive
approaches to improve public service and cultural responsiveness. The goal of the
difficult conversations is to create positive, systemic change focused on partnerships and
problem-solving.
This graduate certificate program, offered as part of the Holt Master of Liberal Studies
(MLS), will provide current Holt graduate students and members of our community who
are not currently enrolled in a degree program at Rollins to engage in graduate level
discussion and research around issues related to racial and social justice. Community
members may enroll in the graduate certificate program as non-degree seeking MLS
students.

Program
Mission
Statement
Aligned to
College Mission

The proposed certificate provides an opportunity for the MLS program to engage directly
with the community by addressing salient issues related to racial and social justice. The
certificate also provides an introduction to the MLS program and is expected to generate
greater subsequent interest in the MLS degree program. Through the readings,
discussions, and critical analysis embedded in this certificate program, students will
better see their place as citizens of a more global society and strive to be leaders in their
communities as they advocate for issues further racial and social equality.

Intended
Audience

Applicants must be current Holt graduate students or possess an undergraduate degree
from a regionally-accredited institution of higher education. The program will be of
interest to public servants and public safety professionals (including firefighters,
paramedics, health officials, social workers, and public administrators); potential
applicants to the MLS; or other members of the Orlando community who have an
interest in learning and doing more about racial and social justice issues.

Projected
Enrollment

Year 1: 8
Year 2: 10
Year 3+: 12
Courses for the Graduate Certificate will be taught in-person on the Winter Park
campus of Rollins College.
This certificate is open to all Holt graduate students and applicants holding a
baccalaureate degree from a regionally accredited institution. Application requirements
include the following.

Location(s) of
Instruction
Admission
Requirements

APPLICATION: A completed Application for Graduate Admission with a $50 nonrefundable application fee. Credit card, check or money order made payable to Rollins
College.
TRANSCRIPTS: Official transcripts from the bachelors or master’s degree granting college
or university institution. An undergraduate GPA of 3.0+ is recommended. Official
electronic transcripts may be sent to holtadmission@rollins.edu.

Faculty
Required &
Credentials

Faculty member(s) overseeing or teaching in the program must hold terminal degrees in the discipline(s) of
courses taught, or a minimum of 18 graduate semester hours (g.s.h.) in the discipline(s) of courses taught, or
qualify for a credentialing exception based on “Outstanding Contributions to the Teaching Field” (exception),
as determined by the appropriate Dean’s Office. See College Policy AC 2001 Faculty Credentialing.
§

Provide name of program coordinator and explain how his/her academic credentials meet the above
criteria, e.g., terminal degree, 18 g.s.h., or exception?

§

Provide names(s) of faculty expected to teach in the program (existing and new hires) and
explain how their academic credentials, e.g., terminal degree, 18 g.s.h., or exception, meet the
above criteria?

§

If existing faculty will staff the new program, explain how teaching assignments in the new
program will affect other offerings of the department and/or College, e.g., existing majors,
minors, general education, etc.

The four courses in this graduate certificate will be taught by faculty already teaching in
the Holt MLS or other graduate programs. These are generally CLA faculty with expertise
in the fields of study related to the focus and content of the curriculum, and in this case,
related specifically to issues of racial and social justice. It is expected that from time to
time, adjunct faculty with the appropriate expertise and credentials to teach at the
graduate level will be invited to teach a course in the program if such external expertise
is required.

Faculty expected to teach include:
Todd French: M.Phil. and Ph.D., Religion; M. Theology; M. Divinity.
Addresses issues of social justice in his scholarship around Christianity and his teaching
Respresentative Scholarship:
§ “Retributive Justice and The Saint: A Diachronic Study of Hagiographical
Compilations,” North American Patristics Society, Chicago, May 2016.
§ “Augustine and the care of the poor.” In Augustine and Social Justice, edited by
Teresa Delgado, John Doody, and Kim Paffenroth, 51-71. Augustine in Conversation:
Tradition and Innovation. Lanham, Md: Rowman & Littlefield Publishers, 2014.
§ “Veiling the Imago Dei: Invoking Jesus Christ for a Culture of Empire,” Colloquium on
Violence and Religion, Koblenz, Germany, July 2005
Representative Teaching:
§ Gender and Religion, Spring 2014-2021
§ Food, Poverty, Social Justice, Spring 2014
§ Race, Crime, and Punishment, Teaching Fellow for Carla Shedd, Columbia
University, Dept. of Sociology, Spring 2013
§ Race and Place in Urban America, Teaching Fellow for Carla Shedd, Columbia
University, Dept. of Sociology, Fall 2011
Eric Smaw: MA and Ph.D., Philosophy
Degrees and Post-Doctoral work focused on African Philosophy, Law and Human Rights, and
Human Rights.
Representative Scholarship:
§ “Law and the Human Cost of Social Development,” in the Beijing Law Review, vol. 7, num.
2, June 2016.
§ “An Analysis of the Philosophy of Universal Human Rights: Hobbes, Locke, and
Ignatieff.” International Philosophical Quarterly, vol. 48, num. 189, March 2008.
§ “Jasper’s Kangaroo Court of International Injustice: A Response.” Florida Philosophical
Review, vol. 3, num. 2, Fall 2003.
§ “Swaying in the Balance: Civil Liberties, Terrorism, and Justice in Times of Emergency.”
Journal of Philosophy of Law and Social Philosophy, vol. 97, num. 1, May 2011.
§ “A Review of Morsink’s Inherent Human Rights.” Human Rights Review, vol. 10, num. 4,
2009.
§ “A Review of Michael Ignatieff’s Human Rights as Politics and Idolatry.” Journal for
Cultural and Religious Theory, vol. 13, num. 5, 2008.
Representative Teaching:
§ Philosophy of Law
§ Ethics
§ Human Rights and Educational Justice
§ American Civil Liberties
§ Politics and Poverty

Lisa Tillman: Ph.D., Communication
Scholarship, teaching, and service focused on issues of social justice
Representative Scholarship:
• Tillmann, L. M., Norsworthy, K., & Schoen, S. (2021, in press). Mindful activism:
Autoethnographies of social justice communication for campus and community
transformation. Taylor and Francis.
• Tillmann, L. M. (2015). In solidarity: Friendship, family, and activism beyond gay and
straight. Routledge. https://doi.org/10.4324/9781315772332
• Tillmann-Healy, L. M. (2001). Between gay and straight: Understanding friendship across
sexual orientation. AltaMira Press.
• Tillmann, L. M. (2014). Wedding album: An anti-heterosexist performance text.
International Review of Qualitative Research, 7(3), 302-311.
https://doi.org/10.1525/irqr.2014.7.3.302
• Tillmann, L. M. (2011, January-February). Labor pains in the academy. Academe, 30-33.
https://doi.org/10.1177/1532708611401338
• Tillmann, L. M. (2011). Labor pains in the academy. Cultural Studies ↔ Critical
Methodologies, 11(2), 195-198.
• Tillmann, L. M. (2010). Coming out and going home: A family ethnography. Qualitative
Inquiry, 16(2), 116-129. https://doi.org/10.1177/1077800409350697
• Tillmann, L. M. (2009). Don’t ask/don’t tell: Coming out in an alcoholic family. Journal of
Contemporary Ethnography, 38(6), 677-712.
Representative Teaching:
§ CMC 325 Incarceration and Inequality
§ 100 LGBTQ+ Solidarity & Equality
§ 100 #BlackLivesMatter
§ 200 LGBTQ+ Identities & Activism
Representative Service:
§ Coordinator, interdisciplinary minor in Advocacy & Social Justice
§ Co-coordinator, Rollins Action Network (2015- )
§ Trainer, LGBT Safe Zone Levels I and II (2007- )
§ Co-Chair, Diversity Committee (2004-05, 2002-03, 2001-02)
§ Chair, College Planning and Priorities Committee Diversity Task Group (2002-03)
Kathryn Norsworthy: Ph.D. Ed Psych; post-doctoral re-specialization (58 gsh in graduate
counseling)
Scholarship, teaching, and service focused on issues of social justice
Representative Scholarship:
• Tillmann, L.M., Norsworthy, K.L., & Schoen, S. (In revision). Academic Activists:
Transformations in the classroom, on campus, and in the community. (Book contract:
Routledge)
• (I)Norsworthy, K.L. & Khuankaew, O. (2020). Transnational feminist liberation psychology:
Decolonizing border crossings. In L. Comas-Diaz & E. Torres, Liberation psychology: Theory,
methods, practice, and social justice (pp. 225-243). American Psychological Association.
• Tillmann, L. M. & Norsworthy, K.L. (2015). In solidarity: Collaborations in LGBTQ+ activism.
In In
solidarity: Friendship, family, and activism beyond gay and straight . New York: Routledge.
• Norsworthy, K.L., Abrams, E.M*., & Lindlau, S**. (2012). Activism, advocacy, and social
justice in

•

feminist counseling psychology. In C. Z. Enns & E.N. Williams (Eds.), The Oxford Handbook
of Feminist Multicultural Counseling Psychology. USA: Oxford University Press.
(I)Norsworthy, K.L. with Khuankaew, O. (2006). Bringing social justice to international
practices of counseling psychology. In R, L. Toporek, L. Gerstein, N. Fouad, G. Roysircar, &
T. Israel, Handbook for social justice in counseling psychology: Leadership, vision, and
action . Thousand Oaks, CA: Sage, 421-441.

Representative Teaching:
• Graduate Counseling: Teach range of graduate courses in counseling program from a
multicultural feminist and diversity perspective.
o Multicultural and Social Justice Counseling
• Critical Media and Cultural Studies: Teach courses focusing on activism, social change,
community organizing, and mindfulness.
o Mindful activism
Representative Service:
• Facilitator, Student LGBTQ Safe Zone Support Group (2015-16)
• SAFE Zone co-founder and core team member (training allies for GLBTQ+ students, staff,
and faculty; 2008-present)
• Rollins Diversity Council (Co-organizer 2000) Co-chair, 2000 – 2002, 2004 – 2005, 2007 –
2009); Recruitment and Retention Committee of Diversity Council (Founder and
coorganizer) Co-chair, 2008 – 2012
• Bringing feminist and social justice theories and practices to healthcare research and
practice (Facilitator). Workshop for masters and doctoral students and faculty. Khon Kaen
University, Khon Kaen, Thailand. November 2019.
• Infusing social justice in the training of psychologists and social workers in Thai
universities: Curriculum development project (Consultant/Project co-facilitator).
Sponsored by Thailand Women’s Wellbeing and Gender Justice Program. Bangkok,
Thailand, May/June 2019.
Representative Awards:
• 2016 Diversity Award, American Psychological Association Group Division. National
convention, August 2016, Denver.
• 2014 Voice for Equality Award. Equality Florida (Florida statewide organization for LGBTQ+
civil rights).
• President’s Award for Diversity and Inclusion (Inaugural award). Rollins College. May 2010.
Office of Multicultural Affairs (OMA) Lifetime Achievement Award. Rollins College (For
contributions at the college, local, national and international level). March 2009.
• Social Justice Award, American Psychological Association Society of Counseling Psychology.
National convention, August 2009, Toronto, Canada.
• Humanitarian Hero Honoree, American Psychological Association Division of Peace
Psychology. (Profile in the Dec. 2007 APA Monitor on Psychology). August 2008. American
Psychological Association Convention, Boston, Mass.
• Ohana Social Justice Award, Presented by American Counseling Association Counselors for
Social Justice Division, National convention, March 2002, New Orleans, LA.
Representative Employment:
• 8/95 – 2009 MOSAIC (Models of social activism in communities) A project of TIDES (nonprofit NGO) Implementation committee and founding member
o MOSAIC is an organization of international women activists, founded at the 1995
End of the Decade Conference on Women, Beijing, China. MOSAIC develops
partnership with organizations outside the west that are devoted to activism on
behalf of women and that need training in community organizing, program

development, special topics (i.e. violence against women, women’s rights,
HIV/AIDS, feminist counseling)

Coursework
Required

Curriculum Plan: (4 courses)
REQUIRED COURSES - 2 (8 credits)
MLS 500 Foundations of Racial and Social Justice. Focus on legal, ethical, and historical
issues of racial and social justice. Examination of social movements; liberation theories;
advocacy and activism methods; and institutional structures of oppression, injustice, and
inequality

MLS 510 Advocacy for Social Change. Analysis of social systems and problems; and focus
on methods to engage community to bring about social change. Change strategies and
techniques. Barriers to change.
ELECTIVE COURSES - 2 (8 credits)
List options here. Possible Graduate Special Topics course titles
• MLS 515 Incarceration & Inequality
• MLS 516 Politics and Poverty
• Topics Course

May also include courses from other graduate programs. For example:
• CPY 538 Multicultural and Social Justice Counseling
• CPY 703 Training and Group Facilitation for Social Action
• EDU 580 The Multicultural Classroom: Issues in Cross-Cultural Communication and
Understanding
Student
Learning
Outcomes

1. Students enrolled in the MLS graduate RRCR certificate program will be able to make
a difference in civic and community life and develop the combination of knowledge,
skills, values and motivation to make that difference in the context of racial and social
justice.
2. Students enrolled in the MLS graduate RRCR certificate program will be able to
assess their own ethical values and the social context of problems, recognize ethical
issues in a variety of settings, think about how different ethical perspectives might be
applied to ethical dilemmas and consider the ramifications of alternative actions in
response to issues of racial and social justice.
3. Students enrolled in the MLS graduate RRCR certificate program will be able to
understand and develop a disposition that builds across the curriculum and cocurriculum, from making simple connections among ideas and experiences to
synthesizing and transferring learning to new, complex situations within and beyond
the campus in the context of racial and social justice.

Evaluation &
Assessment

Demonstration of Learning Plan and Outcomes:
LEAP Outcome
Learning Outcome
Ways of
Demonstrating
Learning
Civic
Students enrolled in
Assessed in MLS
Engagement
the MLS graduate
510 Advocacy for
R&SJ certificate
Social Change
program will be able
to make a difference Direct: Observation
in civic and
of students’
community life and

Outcome
Benchmark

90% of
students will
demonstrate
mastery of the
ability to
synthesize,
analyze, and

develop the
combination of
knowledge, skills,
values and
motivation to make
that difference in
the context of racial
and social justice.

Ethical
Reasoning

Students enrolled in
the MLS graduate
R&SJ certificate
program will be able
to assess their own
ethical values and
the social context of
problems, recognize
ethical issues in a
variety of settings,
think about how
different ethical
perspectives might
be applied to ethical
dilemmas and
consider the
ramifications of
alternative actions in
response to issues of
racial and social
justice.

participation in
fieldwork
Indirect: # of hours
engaged in
activities related to
civic engagement

Assessed in MLS
500 Foundations of
Racial and Social
Justice
Direct: Case study
analysis, class
discussions

evaluate
activities that
address racial
and social
justice
disparities in
their
community as
assessed by a
departmental
rubric.
Students will
spend at least
25% of class
time engaged
in applied
learning and at
least 20 hours
per term
engaged in
activism,
advocacy,
and/or
community
engagement.
90% of
students will
demonstrate
the behaviors,
competencies,
and
dispositions of
Ethical
Reasoning as
assessed by a
departmental
rubric.

Intercultural
Knowledge and
Competence

Resource
Requirements &
Project Budget

Students enrolled in
Assessed in MLS
90% of
the MLS graduate
500 Foundations of
students will
R&SJ certificate
Racial and Social
demonstrate
program will be able Justice
the behaviors,
to understand and
competencies,
develop a
Direct: Research
and
disposition that
Project, course
dispositions of
builds across the
assignments
Intercultural
curriculum and coKnowledge
curriculum, from
Indirect Measures:
and
making simple
Percent of class
Competence
connections among
time spent in
as assessed by
ideas and
applied learning
a
experiences to
departmental
synthesizing and
rubric.
transferring learning
to new, complex
situations within and
beyond the campus
in the context of
racial and social
justice.
The two race and social justice core courses will be taught in-load as part of MLS
program, as overloads, by CLA faculty, or by adjunct faculty. While the relevant electives
are open to Holt graduate MLS students, additional sections may be added to
accommodate enrollment in the certificate.
Adjunct Faculty (Increase Holt undergraduate Adjunct Faculty
Salaries-Instruction (61041))
Faculty Overloads (Increase Holt undergraduate O/L Fac. SalInstruction (61045))
Marketing and Recruiting
Total potential costs per year

$5,000
$5,000
Year 1: $5,000
Year 2+: $1,000
Year 1: $15,000
Year 2+: $11,000

REVIEWS–APPROVALS
Sponsoring Department

7RGG)UHQFKvia email

OIP or OISSS (If international.)

Not Applicable

Dean
VPAA|Provost

1-20-2022

11-10-2021
Signature

Date

Faculty Governance

See Attached CLA Curriculum Committee Minutes
See Attached CLA Executive Committee Minutes
See CLA Faculty Meeting Minutes

1-18-2022
Date
Date

President’s Cabinet

Signature

Date

President (if required)

Signature

Date

Trustees (if required)

Notification Only via VPAA/Provost Report

Date

SACSCOC Action Taken

SACSCOC Notification only; not a significant departure.

(All governance entities.)

(If financial resources required.)

(Completed by Assistant Provost and
SACSCOC Liaison.)

11-10-2021

Graduate Certificate in Racial Reconciliation and Community Restoration
Proposed by:
Tom Cook, Lisa Tillmann, Eric Smaw, Steven Schoen, and Kathryn Norsworthy

Overview and Rationale:
Audience: Applicants must possess an undergraduate degree; public servants and public
safety professionals (including firefighters, paramedics, health officials, social workers,
and public administrators); potential applicants to the MLS; other members of the
Orlando community who have an interest in learning and doing more about racial and
social justice issues.
MLS Program Goals: The proposed certificate provides an opportunity for the MLS
program to engage directly with the community by addressing salient issues related to
racial and social justice. The certificate also provides an introduction to the MLS program
and is expected to generate greater subsequent interest in the MLS degree program.
Through the readings, discussions, and critical analysis embedded in this certificate
program, students will see their place as citizens of a global society and strive to be
leaders in their communities as they advocate for greater racial and social equality.
Rationale: Throughout its modern history, Central Florida has been challenged by
tensions arising out of implicit and explicit bias on the part of public servants. For
example, racially marginalized communities have experienced profiling by members of
law enforcement. From the 1949 account of Thurgood Marshall’s defense of four black
men documented in Gabriel King’s Devil in the Grove: Thurgood Marshall, the
Groveland Boys, and the Dawn of a New America; to the tragic death of Trayvon Martin
in 2012; to the mass shooting at the Pulse Night Club in 2016; to current subjugation of
undocumented immigrants, Florida has struggled to promote the cultural competencies
required to protect and serve its citizens, especially those from underrepresented and
marginalized communities. Too many overt examples of systemic racism, homophobia,
xenophobia, and other forms of discrimination remain in our communities and have
created significant challenges for law enforcement and other public servants to build and
maintain the relationships necessary to keep our communities safe. It is therefore critical
that we create spaces for discussion, reflection, and practice for members of our
communities, in particular the members of our public service community, to think, talk,
and take action on proactive approaches to improve public service and cultural
responsiveness. The goal of the difficult conversations is to create positive, systemic
change focused on justice, partnerships and problem-solving.
This graduate certificate will provide members of our community who are not currently
enrolled in a degree program at Rollins College to engage in graduate level discussion
and research around issues related to racial and social justice.

Learning Outcomes
1. Students enrolled in the GCRRCR program will be able to make a difference in civic and
community life and develop the combination of knowledge, skills, values and motivation
to make that difference in service of racial and social justice.
2. Students enrolled in the GCRRCR program will be able to assess their own ethical values
and the social context of problems, recognize ethical issues in a variety of settings, think
about how different ethical perspectives might be applied to ethical dilemmas and
consider the ramifications of alternative actions in response to issues of racial and social
justice.
3. Students enrolled in the GCRRCR program will be able to understand and develop a
disposition that builds across the curriculum and co-curriculum, from making simple
connections among ideas and experiences to synthesizing and transferring learning to
new, complex situations within and beyond the campus in service of racial and social
justice.
Budget and Resources
The two required MLS courses will be taught on-load as part of MLS program, as overloads
by CLA faculty, or by adjunct faculty. While the relevant electives are open to Holt graduate
MLS students, additional sections may be added to accommodate enrollment in the certificate.
Adjunct Faculty (Increase Holt undergraduate
Adjunct Faculty Salaries-Instruction (61041))
Faculty Overloads (Increase Holt
undergraduate O/L Fac. Sal-Instruction
(61045))
Program Coordination
Marketing and Recruiting
Total potential costs per year

$5000
$5000

$2000
Year 1: $5000
Year 2+: $1000
Year 1: $17,000
Year 2+: $13,000

Holt graduate MLS tuition for 2021-2022: $2092 per course
Enrollment of only ten (10) students would generate $20,920 per course.
Anticipated Enrollment and Revenue (per year – four courses)
•
•
•

2022-2023: 8 new students $66,944
2023-2024: 10 new students $83,680
2024-2025: 12 new students $100,416

Curriculum Plan: (4 courses)
REQUIRED COURSES - 2
MLS 500 Foundations of Racial and Social Justice – focus on legal, economic, political,
and institutional apparatuses of racial oppression and injustice and historical responses to
them. Examination of social movements; liberation theories; advocacy and activism
methods; and institutional structures of oppression, injustice, and inequality
MLS 510 Advocacy for Social Change – Analysis of social problems and issues, social
systems, and social movements. Focus on models and methods to engage the community in
social change, including change strategies and techniques and barriers to change.
ELECTIVE COURSES - 2
Electives must be approved by the program director. Pre-approved graduate courses include:
• MLS 515 Incarceration & Inequality
• MLS 516 Politics and Poverty
Electives may also include courses from other graduate programs. For example:
• CPY 538 - Multicultural and Social Justice Counseling
• CPY 703 - Training and Group Facilitation for Social Action
• EDU 580 - The Multicultural Classroom: Issues in Cross-Cultural Communication and
Understanding

Demonstration of Learning Plan and Outcomes:
LEAP Outcome

Learning Outcome

Select an
AAC&U LEAP
Learning
Outcome, if
appropriate,
using the pulldown menu.

Specific and
measurable
statement of what
students will know
and be able to do at
degree completion.

Ways of
Demonstrating
Learning
In what courses,
assignments, or
projects will the
department/program
provide students
with opportunities to
demonstrate what
they are learning?
How will faculty
members assess
student learning?
At least one direct
and one indirect
measure* must be

Outcome
Benchmark
How will the
department
know students
have met
expectations?
Ex: 90% of
students will
demonstrate
mastery of the
ability to
synthesize
material from
multiple
viewpoints

Civic
Engagement

Ethical
Reasoning

Students enrolled in
the GCRSJ program
will be able to make
a difference in civic
and community life
and develop the
combination of
knowledge, skills,
values and
motivation to make
that difference in the
context of racial and
social justice.

Students enrolled in
the GCRSJ program
will be able to assess
their own ethical
values and the social
context of problems,
recognize ethical

included in the
overall
demonstration of
learning plan.
Assessed in MLS
510 Advocacy for
Social Change
Direct: Observation
of students’
participation in
fieldwork
Indirect: # of hours
engaged in activities
related to civic
engagement

Assessed in MLS
500 Foundations of
Racial and Social
Justice

based on a
departmental
rubric.
90% of students
will
demonstrate
mastery of the
ability to
synthesize,
analyze, and
evaluate
activities that
address racial
and social
justice
disparities in
their
community as
assessed by a
departmental
rubric.
Students will
spend at least
25% of class
time engaged in
applied learning
and at least 20
hours per term
engaged in
activism,
advocacy,
and/or
community
engagement.
90% of students
will
demonstrate the
behaviors,
competencies,
and dispositions
of Ethical

issues in a variety of Direct: Case study
settings, think about
analysis, class
how different ethical discussions
perspectives might be
applied to ethical
dilemmas and
consider the
ramifications of
alternative actions in
response to issues of
racial and social
justice.
Intercultural
Knowledge and
Competence

Students enrolled in
the GCRSJ program
will be able to
understand and
develop a disposition
that builds across the
curriculum and cocurriculum, from
making simple
connections among
ideas and experiences
to synthesizing and
transferring learning
to new, complex
situations within and
beyond the campus in
the context of racial
and social justice.

Assessed in MLS
500 Foundations of
Racial and Social
Justice

Reasoning as
assessed by a
departmental
rubric.

90% of students
will
demonstrate the
behaviors,
competencies,
and dispositions
Direct: Research
of Intercultural
Project, course
Knowledge and
assignments
Competence as
assessed by a
Indirect Measures:
departmental
Percent of class time rubric.
spent in applied
learning

CLA
Holt

COURSE PROPOSAL/
CHANGE FORM
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UG
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CLA/Holt Cross Listed

Form Approved December, 2016 Curriculum
Committee

Section I: Catalog Information
This section serves to identify the course with all relevant information required for a catalog listing. If you are proposing an
RFLA course, there is a separate form for RFLA courses. (insert hyperlink)

New Course

Change in Course (i.e. title, pre-req, co-req)

XXX

Remove Course

Department: Master of Liberal Studies
Course Title: Philosophy of Race and Socal Justice
Transcript title (limited to 30 characters): Race and Social Justice

Faculty Sponsor/Instructor: Dr. Eric Smaw
Requested Course Number (please coordinate with Registrar): MLS 501
Number of credits:
Lab/studio time

Lecture

Lab
(min/wk)

Catalog Description (50 words or less):
We will delve into a philosophical investigate the relation between state institutions and citizens, in particular the role
that institutions play in creating or alleviating harm. The point of this investigation is twofold: (1) to expose any
misconceptions or false beliefs that we might have concerning race and social justice, (2) to gain a better understanding
of the role that race plays in social and legal theory and the practice of politics in the U.S., and (3) to think strategically
about how you might get involved to address these problems.

Grading:

XXX

standard letter grade

Is this course repeatable for credit:

credit/no credit
Y

N

Prerequisites: No

Course counts toward the graduate RRCR certificate

Co-requisites: No

PLEASE PROVIDE A REDLINE CATALOG AND MAJOR/MINOR MAP
Course restrictions, if any

Fr

So

Jr

Sr XXX Graduate

Section II: Credit Hour Statement for Courses Meeting 150 Minutes Weekly for Four Credit Hours during 15Week Semesters
This course is a four-credit-hour course that meets three hours per week. The value of four credit hours results from work
expected of enrolled students both inside and outside the classroom. Rollins faculty require that students average at
least three hours of outside work for every hour of scheduled class time. Please identify the student activity. In this
course, the additional outside-of-class expectations are [please fill in what this course requires, e.g., fieldwork, research,
experiential education, small-group projects, etc. PLEASE ATTACH ASYLLABUS]:

Section III: Course Rationale - New & Change in Course
Briefly (one paragraph) describe the advantages in adding or changing this course to the Rollins College offerings. If
applicable, describe how this course advances one or more aspects of the Rollins mission (global citizenship, responsible
leadership, productive career, meaningful life)

The Black Lives Matter movement has helped to bring awareness to the unjust treatment of American Americans, Hispanic
Americans, and other minority groups. In June 2020, this awareness culminated in the largest civil rights movement in history
of the United States. This course teaches students to think about the legal, economic, and political institutions of the state and
the role they play in creating or alleviating oppression and injustice in the lives of American Americans, Hispanic Americans,
and other minorities. The course ends with serious discussions about the racial problems that have plagued the United States,
how social justice advocates have addressed them in the past, and how you might get involved to address them in the
contemporary world. In this way, the course advances the college’s missions of developing students who are responsible
eaders and who have meaningful lives and productive careers because it provides them with practical ideas about ways in
which they might volunteer with, or, upon graduation, work for social justice organizations that address issues of racism and
oppression.

Section IV: Curricular Impact- New & Change in Course
Information in this section will aid Curriculum Committee in evaluating the enrollment and staffing implications of the
new course proposed.

How often will this course be offered?
Rarely

Every 2yr

XXX Every yr

Every semester

More than 1/semester

During which semester are you hoping to first offer thecourse? Spring
Does this course overlap with other courses being offered across campus? If so, which course(s), and what impact do you
anticipate? No.

Section V: Academic Standards
Information in this section will aid the Curriculum Committee to verify that the new course meets the norms of academic
rigor expected at Rollins College.

How does this course relate to the area of specialization of the sponsoring faculty and/or the faculty members expected to
teach the course? Dr. Smaw publishes in the areas of race and social/economic justice. His most recent publications
include, “Uterus Collectors: The Case for Reparations for African American, Native American, and Hispanic American
Female Victims of America’s Eugenics Programs” in Bioethics; and “Janus-Faced Affirmative Action: Restorative Justice and
the Transition to a Just Society” in Democracy and Education. Edited by Joan McGregor and M.C. Navin. AMINTAPHIL:
The Philosophic Foundations of Law and Justice 10, Springer International Publishing AG, part of Springer Nature, 2020.
Additionally, Dr. Smaw works on the Board of a major non-profit organization, the American Civil Liberties, which
addresses issues of racism and social justice.

What are the learning outcomes for this class? Students will learn the principles of logic and critical thinking and how to use
them in dialogue with others, writing research papers, and in engaging in thought experiments, particularly about questions
related to racism and injustice. Additionally, students will learn to think philosophically about the sources of racism,
oppression, and injustice and to plan strategically about how they might get involved to address these problems.

What methods will you use to evaluate whether the learning outcomes have been met? Students will be evaluated on their
research papers and short thought experiments. For example, the research paper will present students with problems
related to racism and injustice, ask students to propose solutions and to suggest non-profit or state institutions that might
be best for implementing their solutions.

Section VI: Additional Information (Optional)
Use this section to provide any other pertinent information or explication. You may also use this section to describe nonstandard scheduling or credits (Section I). Normally, this section will be left blank.

Section VII: General Education Requirements
Instructors who wish their course to meet a general education requirement for the Holt curriculum must fill out a separate
General Education Designation Request form, and submit it with this form to the registrar for submission to Curriculum
Committee. General Education Designations are approved for a particular course and instructor. New instructors of
existing courses will need to apply for General Education Designation.
Is a General Education Designation being requested for this course and this instructor? No. If yes, which?
Hamilton Holt Gen Ed Designations:
Expressive Arts (HART)

Writing

Quantitative Methods (HQT)

Scientific Perspective (HSCI

Literature (HLIT)

Global Citizenship (HGC)

Leadership/Civic Knowledge (HLCK)

CLA ONLY Competency:
Health & Wellness (BCMP)

Mathematical (MCMP)

Writing (WCMP)

Ethical Reasoning (ECMP)

Foreign Language (FCMP)

Competencies must be approved by the appropriate Competency Faculty Director.

Electronic signatures permitted. Faculty sponsor should submit the form with the Department Chair/Program Coordinator
and any Competency Faculty Director signatures required. Curriculum Committee will provide the remaining signatures.

Section VIII: Approvals
Include signature and date:
Faculty Sponsor/Instructor: Dr. Eric Smaw
Department Chair or Program Coordinator:
Competency Faculty Director:

October 14th, 2021
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Racial and Social Justice 500
Professor:
Class Meeting Place:
Class Meeting Room:
Class Meeting Time:
Office Hours:
Office Location:
Office Number:
Cell Phone Number:
Books:

Dr. Eric D. Smaw
Sullivan House
1:00 p.m. until 2:15 pm M, W,
2:30 p.m. until 3:30 M, W, F, or by appt.
202 French House
(407) 691-1752, or (407) 646-2139
(859) 420-7629
John Locke’s Second Treatise of Civil Government,
Charles Mill’s Racial Contract, Obama’s Audacity to
Hope, Ibram Kendi’s How to Be an Antiracist.

Course Objective:
In general, philosophy forces us to go beyond our ordinary, sometimes unreflective,
intuitions and perceptions by subjecting them to scrutiny using the principles of logic and
critical thinking, thereby leading us to knowledge and understanding. In particular, social
and political philosophy, or, at least, this philosophy of social and politics course will
subject our everyday intuitions about the role that legal, economic, and political
institutions play in the creation or alleviation of oppression and injustice in the lives of
citizens. The purpose of this scrutiny is threefold: (1) to expose any misconceptions or
false beliefs that we might have concerning race and social justice, (2) to gain a better
understanding of the role that race plays in social and legal theory and the practice of
politics in the U.S., and (3) to learn practical ways in which we might get involved in the
fight for social justice.
Course Expectations:
My expectations of you are fourfold: First, I expect you to learn and understand the
principles of logic and critical thinking. Secondly, I expect you to use these principles in
your dialogues with others, writing research papers, and in engaging in thought
experiments, particularly about questions related to race and social justice. Third, I
expect you to think philosophically about the sources of racism, oppression, and injustice
and the problems they cause and to plan strategically about how you might get involved
to address these problems. Finally, I expect you to come to class every day and prepared
to engage actively in the discussions.
Assignments:
There will be a total of two writing assignments and two case briefs. Each writing
assignment will count for 25% of your overall grade, totaling 50% of your grade, and five
case briefs will count for 10% of your overall grade, totaling 50% of your grade.
LATE ASSIGNMENTS WILL NOT BE ACCEPTED WITHOUT A FORMAL,
COLLEGE APPROVED EXCUSE!
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NO MAKE UP ASSIGNMENTS WILL BE GIVEN!
EXTRA CREDIT ASSIGNMENTS MAY BE GIVEN AT THE DISCRETION OF
THE PROFESSOR.
Do not copy the prompt for your assignments. Do not discuss your work with anyone
other than Dr. Smaw, unless, I explicitly allow you to do so. Do not turn in your paper
via a friend. Do not give your paper to the manager of the philosophy department. Do
not email me your paper. Do not slip your paper under my office door. Lastly, do not
place your papers in my box.
Grading:
You will be graded on a standard Rollins College grading scale.
95% - 100% equals an “A”
90% - 94% equals an “A-”
86% - 89% equals a “B+”
83% - 85% equals a “B”
80% - 82% equals a “B-”
76% - 79% equals a “C+”
73% - 75% equals a “C”
70% - 72% equals a “C-”
66% - 69% equals a “D+”
63% - 65% equals a “D”
60% - 62% equals a “D-”
Your papers will be graded according to how well you organize your ideas, articulate
your justifications, and apply the principles of logic and critical thinking to the arguments
for your position and against others. (See handout).
Class Discussion:
It is mandatory that you attend class! It is mandatory that you participate in the
class discussions! This means that you must read each assignment, practice identifying
the author’s claims, practice reconstructing the author’s arguments for his claims, and
prepare to discuss the material in class. On discussion days I will randomly call on you
to answer questions about the reading assignment. I will expect others to join into
the discussion. Note: Discussion days are to ensure that you understand the author’s
position and his justification for his position. They are not to be considered breaks from
class. Note: There is no way to understand this material unless you read it, ask questions,
discuss it, practice identifying the author’s claims, and practice reconstructing the
author’s arguments.
Disabilities:
Rollins College is committed to equal access and inclusion for all students, faculty and
staff. The Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1990
create a foundation of legal obligations to provide an accessible educational environment
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that does not discriminate against persons with disabilities. It is the spirit of these laws
which guides the college toward expanding access in all courses and programs, utilizing
innovative instructional design, and identifying and removing barriers whenever
possible.
If you are a person with a disability and anticipate needing any type of academic
accommodations in order to fully participate in your classes, please contact the Disability
Services Office, located in the Mills Memorial Building, Room 217, as soon as
possible. You are encouraged to schedule a Welcome Meeting by filling out the “First
Time Users” form on the website: http://www.rollins.edu/disability-services/ and/or reach
out by phone or email: 407-975-6463 or Access@Rollins.edu.
Title IX:
Rollins College is committed to making its campus a safe place for students. If you tell
any of your faculty about sexual misconduct involving members of the campus
community, your professors are required to report this information to the Title IX
Coordinator. Your faculty member can help connect you with the Coordinator, Oriana
Jiménez (TitleIX@rollins.edu or 407.691.1773). She will provide you with information,
resources and support.
Sexual misconduct includes sexual harassment, stalking, intimate partner violence (such
as dating or domestic abuse), sexual assault, and any discrimination based on your sex,
gender, gender identity, gender expression or sexual orientation that creates a hostile
environment. For information, visit http://www.rollins.edu/titleix/
Cheating:
Academic Honor Code can be found at:
http://www.rollins.edu/college-of-arts-and-sciences/documents/academic-honor-coderollins-college.pdf
Membership in the student body of Rollins College carries with it an obligation, and
requires a commitment, to act with honor in all things. The student commitment to
uphold the values of honor - honesty, trust, respect, fairness, and responsibility particularly manifests itself in two public aspects of student life. First, as part of the
admission process to the College, students agree to commit themselves to the Honor
Code. Then, as part of the matriculation process during Orientation, students sign a more
detailed pledge to uphold the Honor Code and to conduct themselves honorably in all
their activities, both academic and social, as a Rollins student. A student signature on the
following pledge is a binding commitment by the student that lasts for his or her entire
tenure at Rollins College.
The development of the virtues of Honor and Integrity are integral to a Rollins College
education and to membership in the Rollins College community. Therefore, I, a student
of Rollins College, pledge to show my commitment to these virtues by abstaining from
any lying, cheating, or plagiarism in my academic endeavors and by behaving
responsibly, respectfully and honorably in my social life and in my relationships with
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others. This pledge is reinforced every time a student submits work for academic credit as
his/her own. Students shall add to the paper, quiz, test, lab report, etc., the handwritten
signed statement:
"On my honor, I have not given, nor received, nor witnessed any unauthorized
assistance on this work."
Material submitted electronically should contain the pledge; submission implies signing
the pledge.
Credit Hours:
Policy AC 2000: adopted 4/7/16
Rollins College offers four-credit-hour courses that provide three (50-minute) hours of
direct or indirect instructional contact. The value of four credit hours reflects the
substantial individual attention each student receives from instructors as well as
additional out-of-class activities. Faculty require that students undertake at least 7.5
(60-minute) hours of outside work per week, averaged over the course’s duration and
equaling two and one-half (2.5) 60-minute hours of outside work for every one (50
minute) hour of scheduled class time. In this course, the additional outside-of-class
expectations are (1) that you will meet with your group or project team to discuss the case
briefs, and (2) that you will write up your case briefs as a team effort.

Class Disruptions:
***If you must leave before the class is dismissed please clear it with me first and sit in
the front of the class so that your departure will not be disruptive.
***If you will be arriving late please inform me (if possible) and sit in the front of class
so that your entrance will not be disruptive.
***Please turn off all cell phones, CD players, I-Pods, etc. before coming to class.
If you are disruptive, I will excuse you from my class.
Also, note that you may not record me. All RECORDING DEVICING ARE
PROHIBITED!!!
Class Schedule:
Week One:
01/16
01/18

Syllabus and Introduction.
US Constitution, Article 1 and 4.
http://constitutioncenter.org/media/files/constitution.pdf

Week Two:

Thomas Hobbes

01/21

US Constitution, Amendment 1, 4, 5, & 6.
http://constitutioncenter.org/media/files/constitution.pdf
US Constitution, Amendment 13, 14, & 15.
http://constitutioncenter.org/media/files/constitution.pdf

01/23
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01/25

Discussion.

Week Three: Social Contract Theory.
01/28
01/30
02/01

Locke’s Second Treatise of Civil Government, Chapter One.
Locke’s Second Treatise of Civil Government, Chapter Two.
Locke’s Second Treatise of Civil Government, Chapter Five.

Week Four:

Social Contract Theory.

02/04
02/06
02/08

Locke’s Second Treatise of Civil Government, Chapter Nine.
Locke’s Second Treatise of Civil Government, Chapter Ten.
Locke’s Second Treatise of Civil Government, Chapters Eleven.
Paper One Handout

Week Five:

Slavery and Racial Justice in the Law

02/11
02/13
02/15

Somerset v Stewart (1772) 98 ER 499
Rachel v. Walker (1834)
Dred Scott v. Sandford, 60 U.S. 393 (1856)
https://supreme.justia.com/cases/federal/us/60/393/#tab-opinion-1964281
Case Brief #1

Week Six:

Segregation and Racial Justice in the Law

02/18

Plessy v. Ferguson, 163 U.S. 537 (1896)
https://supreme.justia.com/cases/federal/us/163/537/#tab-opinion-1917401
Case Brief #2
Virginia v. Loving 388 U.S. 1 (1967)
https://supreme.justia.com/cases/federal/us/388/1/#tab-opinion-1946731
Brown v. Board of Education of Topeka, 349 U.S. 294 (1955)
https://supreme.justia.com/cases/federal/us/349/294/#tab-opinion-1940989
Case Brief #3

02/20
02/22

Week Seven: “Post-Racial” America
02/25

Powell v. Alabama 287 U.S. 45 (1932)
https://caselaw.findlaw.com/us-supreme-court/287/45.html
Case Brief #4
02/27
Groveland Four.
https://aaregistry.org/story/the-case-of-the-groveland-four/
03/01
People v. Salaam 83 N.Y.2d 51 (1993)
https://law.justia.com/cases/new-york/court-of-appeals/1993/83-n-y-2d-51-0.html
Case Brief #5
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Week Eight: “Post-Racial” America
03/04
03/06
03/08

Race and Wrongful Convictions, handout.
Economic Impact of Incarceration, handout.
Smaw’s Sins of the Founding Fathers, handout.

Week Nine.

Spring Break.

Week Ten:

“Post-Racial” America

03/18
03/20
03/22

When They See Us, NetFlix Documentary.
13th, NetFlix Documentary.
Paper One Due. Discussion.

Week Eleven Racial Contract.
03/25
03/27
03/29

Charles Mill’s Racial Contract, Chapters 1 & 2.
Charles Mill’s Racial Contract, Chapters 3 & 4.
Charles Mill’s Racial Contract, Chapters 5 & 6.

Week Twl:

Anti-Racist.

04/01
04/03
04/05

Kendi’s How to Be an Antiracist, Chapter 1, & 2.
Kendi’s How to Be an Antiracist, Chapter 3, & 4.
Kendi’s How to Be an Antiracist, Chapter 5 & 6.

Week Thrd:

Hope.

04/08
04/10
04/12

Obama’s Audacity to Hope, Chapter 1, 2, & 3.
Obama’s Audacity to Hope, Chapter 4, 5, & 6
Obama’s Audacity to Hope, Chapter 7, 8, & 9.

Week Four:

Movements and involvements.

04/15
04/17
04/19

MLK Discussion Paper Two Handout.
BLM Discussion.
Beyond Discussion.

Week Five:

Excellent Society

04/22
04/24
04/26

Lecture.
Lecture.
Discussion. Paper Two Due.
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Check College Website for Final Exam Time/Date.

CLA
Holt

COURSE PROPOSAL/
CHANGE FORM
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CLA/Holt Cross Listed

Form Approved December, 2016 Curriculum
Committee

Section I: Catalog Information
This section serves to identify the course with all relevant information required for a catalog listing. If you are proposing an
RFLA course, there is a separate form for RFLA courses. (insert hyperlink)

New Course

Change in Course (i.e. title, pre-req, co-req)

X

Remove Course

Department: MLS Program
Course Title: Advocacy for Social Change
Transcript title (limited to 30 characters):
Analysis of social problems and issues, social systems, and social movements. Focus on models and methods to engage
the community in social change, including change strategies and barriers to change.

Faculty Sponsor/Instructor: Kathryn Norsworthy
Requested Course Number (please coordinate with Registrar): MLS 510
Number of credits: 4

Lecture

Catalog Description (50 words or less):
n this experiential course, we will examine several important social issues and social movements,
he stages of successful social movements along with the theories and concepts linked to their success, and
how to develop and implement activist and advocacy campaigns to address pressing contemporary social problems.

Grading: standard letter grade

credit/no credit

Is this course repeatable for credit: Y

N

Prerequisites: NONE

Course counts toward the

Co-requisites:

major/minor concentration

Y

Is part of the newly proposed RRCR certificate through Holt.

PLEASE PROVIDE A REDLINE CATALOG AND MAJOR/MINOR MAP

N (please specify why) This course

Course restrictions, if any

Fr

So

Jr

Sr

Graduate

Section II: Credit Hour Statement for Courses Meeting 150 Minutes Weekly for Four Credit Hours during 15Week Semesters
This course is a four-credit-hour course that meets three hours per week. The value of four credit hours results from work
expected of enrolled students both inside and outside the classroom. Rollins faculty require that students average at
least three hours of outside work for every hour of scheduled class time. Please identify the student activity. In this
course, the additional outside-of-class expectations are fieldwork, film viewings, and small-group meetings to plan for
final advocacy projects. PLEASE ATTACH A SYLLABUS]:

Section III: Course Rationale - New & Change in Course
Briefly (one paragraph) describe the advantages in adding or changing this course to the Rollins College offerings. If
applicable, describe how this course advances one or more aspects of the Rollins mission (global citizenship, responsible
leadership, productive career, meaningful life)

This course reflects the commitment of the college to social justice and equity. It offers students (particularly from
the community) to increase their awareness, knowledge, and skills in transforming inequitable systems, institutions,
policies, and practices into systems guided by/based in values and principles of justice and equity. The “person of the
activist/changemaker” is also central in this course in terms of supporting students in engaging in
mindful/conscious social change from a foundation of non-violence. The course advances all aspects of the Rollins
mission.

Section IV: Curricular Impact- New & Change in Course
Information in this section will aid Curriculum Committee in evaluating the enrollment and staffing implications of the
new course proposed.

How often will this course be offered?
Rarely

Every 2yr

X Every yr

Every semester

More than 1/semester

During which semester are you hoping to first offer thecourse? To be determined.
Does this course overlap with other courses being offered across campus? If so, which course(s), and what impact do you
anticipate? This is a graduate level MLS course, open to the community. It does not overlap with other courses.

Section V: Academic Standards
Information in this section will aid the Curriculum Committee to verify that the new course meets the norms of academic
rigor expected at Rollins College.

How does this course relate to the area of specialization of the sponsoring faculty and/or the faculty members expected to
teach the course?
The faculty member teaching this course will have expertise and experience in activism/advocacy and social, both in relation
to scholarship and through actual engagement in social change work on campus and in communities.

What are the learning outcomes for this class?
Students will:
1. Examine several important social issues and corresponding social movements, the stages of
successful social movements along with the theories and concepts linked to their success;
2. Apply course learnings in developing activist and advocacy campaigns to address some of
the most pressing contemporary social justice issues, such as racial injustice, gender-based
violence, immigrant rights, and lgbtq+ civil rights;
3. Identify their own strengths and challenges as activists and engage in class experiences/practices that
promote their growth and effectiveness in social change, advocacy, and building a more just society.

What methods will you use to evaluate whether the learning outcomes have been met?
1.
2.
3.
4.
5.

Weekly journals
Research paper
Activism/advocacy project development and implementation
Exam
Final paper reflecting on learnings and growth over the semester

Section VI: Additional Information (Optional)
Use this section to provide any other pertinent information or explication. You may also use this section to describe nonstandard scheduling or credits (Section I). Normally, this section will be left blank.

Section VII: General Education Requirements
Instructors who wish their course to meet a general education requirement for the Holt curriculum must fill out a separate
General Education Designation Request form, and submit it with this form to the registrar for submission to Curriculum
Committee. General Education Designations are approved for a particular course and instructor. New instructors of
existing courses will need to apply for General Education Designation.
Is a General Education Designation being requested for this course and this instructor? If yes, which? NO/NA
Hamilton Holt Gen Ed Designations:
Expressive Arts (HART)

Writing

Quantitative Methods (HQT)

Scientific Perspective (HSCI

Literature (HLIT)

Global Citizenship (HGC)

Leadership/Civic Knowledge (HLCK)

CLA ONLY Competency: NA
Health & Wellness (BCMP)

Mathematical (MCMP)

Writing (WCMP)

Ethical Reasoning (ECMP)

Foreign Language (FCMP)

Competencies must be approved by the appropriate Competency Faculty Director.

Electronic signatures permitted. Faculty sponsor should submit the form with the Department Chair/Program Coordinator
and any Competency Faculty Director signatures required. Curriculum Committee will provide the remaining signatures.

Section VIII: Approvals
Include signature and date:

Faculty Sponsor/Instructor:
Department Chair or Program Coordinator:
Competency Faculty Director:

October 2, 2021

Syllabus (Abbreviated)
Catalog Listing
MLS 510 Advocacy for Social Change – Analysis of social problems and issues, social
systems, and social movements. Focus on models and methods to engage the community in
social change, including change strategies and barriers to change.
Title: MLS 510 Advocacy for Social Change
Course description:
Impactful, conscious social change has been crucial in addressing pressing social problems and
advancing peace and justice in our own society and around the world. How are social
movements organized? What roles do activists and advocates play at various stages in a
successful movement and how can we mindfully navigate this work? In this experiential course,
we will examine several important social issues and corresponding social movements, the stages
of successful social movements along with the theories and concepts linked to their success, and
what we can learn and apply in developing activist and advocacy campaigns to address some of
the most pressing contemporary social justice issues, such as racial injustice, gender-based
violence, immigrant rights, and lgbtq+ civil rights. Students will identify their own strengths and
challenges and engage in mindfulness practices, learning experiences, and advocacy activities
that promote their growth, competency, and effectiveness in conscious social change, advocacy,
and building a more just society.
Course Objectives:
Students will:
1. Examine several important social issues and corresponding social movements, the stages of
successful social movements along with the theories and concepts linked to their success;
2. Apply course learnings in developing activist and advocacy campaigns to address some of
the most pressing contemporary social justice issues, such as racial injustice, gender-based
violence, immigrant rights, and lgbtq+ civil rights;
3. Identify their own strengths and challenges as activists and engage in class
experiences/practices that
promote their growth and effectiveness in social change, advocacy, and building a more just
society.
Course texts and other material:
Moyer, B., McAllister, J., Finley, M.L., & Seifer, S. (2001). Doing Democracy: The MAP
Model for Organizing Social Movements. New Society Publishers.
Steidle, G. (2018). Leading from Within: Conscious Social Change and Mindfulness for Social
Innovation. The MIT Press.

Effective Activist Guide: http://effectiveactivist.com/intro/
MAP analysis of current racial justice movement: https://wagingnonviolence.org/2020/06/blacklives-matter-movement-action-plan-moyer/
Other readings and film viewings as assigned

Assignments:
1.

Journals (20%). Students will submit 5 journals consisting of two parts:
Part A: Reflections. In each journal, students will reflect on their thoughts, feelings, and
experiences in relation to the previous week’s class, the posted questions pertaining to the
week’s course readings and media viewings, and their outside activities connected to the
course content. They will discuss their experiences with cultivating mindfulness and their
process of becoming aware of privilege, power, oppression, and social location as a citizen,
friend, classmate, partner, etc. Reflect on current news about the theme of the week. This
section of the journal will be evaluated based on the substance of students’ reflections and
their having met the assignment requirements. A MINIMUM of three double-spaced,
typed pages PER journal for this section to qualify for full credit (providing the other
criteria are met) is required.
Part B: Action/implementation of course learnings/activism. Based on the learning,
discovery, and transformation you are experiencing throughout the semester, students will
describe their weekly actions connected to implementing what they are learning. The action
section can, for example, focus on efforts to learn more through increased contact with
members of groups who are different than the writer. This section can include students’
efforts to be allies/accomplices to members of target groups. Students MUST also focus
their action plans on implementation of the learnings from the class; for example,
actions they are taking in various situations or contexts (e.g. changing some of the ways they
are interacting with your friends and family) based on their own efforts at raising their own
awareness and consciousness about privilege, oppression, cultural values, ways, etc.
actions can be individually, family, and/or socially/community based and/or can involve
participation in group social action.

2. Review papers (20%): Students will write a research paper focusing on racial justice. In the
paper students will identify and elucidate a social issue that contributes to the larger social
problem of systemic racism, discuss an active movement or campaign currently underway to
address the problem, and analyze the movement using the models and concepts from the course
texts and other source material, including what would be needed to continue to advance the
movement. Each student will present key learnings from this research project to class peers.

3. Activism/advocacy projects (20%): To integrate the learning over the semester, class
members will:
a) form groups;
b) develop an activism/advocacy campaign focusing on a current social issue;
c) develop/facilitate a class workshop focusing on the social issue and a current social
movement/campaign addressing the issue, and
d) engage the class in an activism/advocacy project connected to the identified
movement/campaign.
4. Exam (20%): The exam will focus on systemic analysis of social issues, models of social
change, methods for implementing advocacy and activism campaigns and projects, and self-care
for the activist/advocate.
5. Final paper (20%): Students will write a final paper reflecting on their journeys in the course,
particularly the important awareness, knowledge, and skills they have cultivated during the
semester. Included will be a discussion of who they are becoming as a mindful
activists/advocates and what they have learned about social change and their role in it. Finally,
students will describe their participation in their final group project and what they gained from
it.

Grading (Point values for assignments)
Journals (4)
Racial justice papers
Advocacy project
Exam
Final paper
Total:

20
20
20
20
20
100

GRADING SCALE (Points)

A
AD+

94-100
90-93
67-69

B+
B
D

87-89
84-86
64-66

BC+
D-

80-83
77-79
60-63

C
CF

74-76
70-76
Below 60

Credit hour statement
This course is a four-credit-hour course that meets three hours per week. The value of four credit
hours results, in part, from work expected of enrolled students both inside and outside the
classroom. Rollins faculty require that students average at least 3 hours of outside work for
every hour of scheduled class time. In this course, the additional outside-of-class expectations
are: several film viewings, meetings with classmates for final project planning, and
Rollins/community fieldwork.
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COURSE PROPOSAL/
CHANGE FORM
Form Approved December, 2016 Curriculum
Committee

Section I: Catalog Information
This section serves to identify the course with all relevant information required for a catalog listing. If you are proposing an
RFLA course, there is a separate form for RFLA courses. (insert hyperlink)

New Course X
Department: MLS Program
Course Title: Incarceration & Inequality
Transcript title (limited to 30 characters): Incarceration & Inequality
Faculty Sponsor/Instructor: Lisa Tillmann
Requested Course Number (please coordinate with Registrar): MLS 520
Number of credits: 4
Catalog Description (50 words or less): Privilege and inequality pervade the current U.S. criminal justice system. Student
teams select and research a problem with policy and/or practice, identify 1 or more solutions, and make advocacy
presentations before real policymakers, such as chiefs of police and city, county, and state elected officials.
Grading: standard letter grade
Is this course repeatablefor credit: N
Prerequisites: N/A
Co-requisites: N/A
Course counts toward: RRCR/MLS
Course restrictions, if any: graduate; if cross-listed, CMC major, CMC minor, or instructor consent

Section II: Credit Hour Statement for Courses Meeting 150 Minutes Weekly for Four Credit Hours during 15Week Semesters
This is a 4-credit-hour course that meets 3 hours per week. The value of 4 credit hours results, in part, from work
expected of enrolled students both inside and outside the classroom. Rollins faculty require that students average at
least 2.5 hours of outside work for every hour of scheduled class time. In this course, additional outside-of-class
expectations include:
• Syllabus and advocacy-related reading
• Preparation of Accountability Exercises
• Advocacy team meetings
• Preparation of advocacy presentation materials
Section III: Course Rationale - New & Change in Course
Briefly (one paragraph) describe the advantages in adding or changing this course to the Rollins College offerings. If
applicable, describe how this course advances one or more aspects of the Rollins mission (global citizenship, responsible
leadership, productive career, meaningful life)

This course will be a graduate version of an undergraduate class I have taught successfully since 2014. The course
heightens knowledge of an important social system (criminal justice); taps into and increases competencies in research,
writing, and oral presentation/facilitation; and supports students’ efficacy in advocating for systemic change.
Incarceration & Inequality reflects and advances all 4 key aspects of the Rollins mission statement.
Section IV: Curricular Impact- New & Change in Course
Information in this section will aid Curriculum Committee in evaluating the enrollment and staffing implications of the
new course proposed.

How often will this course be offered? – Hopefully every 1-2 years

During which semester are you hoping to first offer the course?
Within 2 semesters of the RRCR certificate’s launch.
Does this course overlap with other courses being offered across campus? If so, which course(s), and what impact do you
anticipate?
There will be significant overlap with the readings and major assignments of my undergrad class CMC 325:
Incarceration & Inequality and the rFLA 300 version of this course. The RRCR version could be cross-listed with the CMC
version. Given my experience teaching CMC and MLS students, I anticipate no degradation in the experience of RRCR
students. Indeed, many CMC majors and minors are just as skilled and committed to social justice as are MLS students.

Section V: Academic Standards
Information in this section will aid the Curriculum Committee to verify that the new course meets the norms of academic
rigor expected at Rollins College.

How does this course relate to the area of specialization of the sponsoring faculty and/or the faculty members expected to
teach the course?
My interest in the criminal justice system extends to my undergraduate work at Marquette University (1989-93), where
1 of my majors was Criminology. Since the CMC department’s launch in 2007, many of my courses have touched upon
the criminal justice system. Since 2014, I have taught regularly (every 2-3 semesters) the undergraduate version of
Incarceration & Inequality.
What are the learning outcomes for this class?
1. To understand better how structural inequalities such as racism and classism are reflected and
reinforced through official justice systems and extrajudicial practices
2. To become more self-reflective about our and others’ ethics as they pertain to official justice
systems and extrajudicial practices; and to put our ethics to work, engaging in advocacy around a course-congruent topic
3. To improve our ability to locate, understand, evaluate, and use research materials related to official
justice systems and/or extrajudicial practices
4. To sharpen our ability to compose effective, evidence-based arguments tailored to particular
audiences
5. To improve public presentation and facilitation skills
What methods will you use to evaluate whether the learning outcomes have been met?
1. To understand better how structural inequalities such as racism and classism are reflected and
reinforced through official justice systems and extrajudicial practices
* Evaluated via weekly Accountability Exercises (see Syllabus, p. 2) that entail deep reflection on assigned readings.
2. To become more self-reflective about our and others’ ethics as they pertain to official justice
systems and extrajudicial practices; and to put our ethics to work, engaging in advocacy around a course-congruent topic
*Evaluated via the building blocks for and delivery of the team advocacy presentation (see Syllabus, pp. 2-3)
3. To improve our ability to locate, understand, evaluate, and use research materials related to official
justice systems and/or extrajudicial practices
* Evaluated via the building blocks for and delivery of the team advocacy presentation (see Syllabus, pp. 2-3)
4. To sharpen our ability to compose effective, evidence-based arguments tailored to particular
audiences
* Evaluated via the building blocks for and delivery of the team advocacy presentation (see Syllabus, pp. 2-3)
5. To improve public presentation and facilitation skills
* Evaluated via the building blocks for and delivery of the team advocacy presentation (see Syllabus, pp. 2-3)

Section VI: Additional Information (Optional)
Use this section to provide any other pertinent information or explication. You may also use this section to describe nonstandard scheduling or credits (Section I). Normally, this section will be left blank.

Section VII: General Education Requirements
Is a General Education Designation being requested for this course and this instructor? No

Electronic signatures permitted. Faculty sponsor should submit the form with the Department Chair/Program Coordinator
and any Competency Faculty Director signatures required. Curriculum Committee will provide the remaining signatures.

Section VIII: Approvals
Include signature and date:
Faculty Sponsor/Instructor: Lisa M. Tillmann, 9/30/21
Department Chair or Program Coordinator:

1
MLS 515 Incarceration & Inequality
Course Professor: Dr. Lisa Tillmann (Dr. T. is fine)
Cell Phone Number: 407-443-0145
Student Support Hours: M 2:45-4:15, F 10:15-12:15; other days/times by appointment
E-mail: Ltillmann@rollins.edu
Course Description
U.S. jails and prisons hold ~2.2 million people; the same number work for Wal-Mart, the world’s largest
private employer, worldwide. The U.S. incarcerates more people than any other country. Class, race,
nationality, and sex profoundly affect a person’s interactions with official “justice” systems, influencing, e.g.,
who gets stopped, patted down, searched, arrested, and/or charged; who receives what kind of legal
representation (if any); who is prosecuted, pressured to plead guilty, and/or convicted; who does time and
how much. This course examines ways privilege and inequality manifest in, e.g., the War on Drugs; the
militarization of policing; prison privatization; solitary confinement; the death penalty; and extrajudicial
imprisonment, torture, and killing.
I predict you will find material here sobering, shocking, and infuriating. If such feelings arise and you find
your consciousness raised, those will be important first steps. But we will not stop there. We will look
deeply and learn to see more clearly in order to understand better what to do. Then we will practice actually
doing it.
1.
2.
3.
4.
5.
6.
7.

Course Goals
To understand better how structural inequalities such as racism and classism are reflected and
reinforced through official justice systems and extrajudicial practices
To understand better the lived experience of systemic inequalities
To become more self-reflective about our and others’ ethics as they pertain to official justice
systems and extrajudicial practices
To put our ethics to work, engaging in advocacy around a course-congruent topic
To improve our ability to locate, understand, evaluate, and use research materials related to official
justice systems and/or extrajudicial practices
To sharpen our ability to compose effective, evidence-based arguments tailored to particular
audiences
To improve public presentation and facilitation skills

Books You’ll Need
1. The New Jim Crow: Mass Incarceration in the Age of Colorblindness (2020, 10th anniversary
edition—not the 2010 or 2012 edition) by Michelle Alexander, ISBN: 1620971933
2. The Divide: American Injustice in the Age of the Wealth Gap by Matt Taibbi, ISBN: 0812983637
3. Building a Movement to End the New Jim Crow: An Organizing Guide by Daniel Hunter, ISBN:
0988550814
What Your Grade Is Based on
Assignment
Accountability Exercises
Advocacy Preliminary Bibliography

Individual and/or team
Individual, team
Individual

% of final grade
40
2.5

2
Advocacy Reading Benchmark Bibliographies (n=2)
Advocacy Fact Sheet
Advocacy Presentation & Supporting Documents
Advocacy Reflection Report

Individual
Individual
Team1
Individual

5
7.5
35
10

Brief Assignment Descriptions
Accountability Exercises
Our readings and documentaries provide each of us with background on a number of relevant topics and
serve as springboards to meaningful dialogue. Each week, please complete reading/viewing the assigned
material by class time; in addition, you will do ONE of the following:2
Video Response (Individual)
Read/view the assigned material in its entirety, then record a 3-4 minute video indicating what impacted
you most personally or emotionally, what you found most thought-provoking, and what you saw as most
socially/politically important. Because this is the easiest, quickest way to satisfy the assignment, its
maximum point value (out of 100) is 80.
Key Quotes and Discussion Questions, KQDQ (Individual OR Peer Partner)
Read/view the assigned material in its entirety as well as one supplemental news article published in the
last 2 years. Then follow the Canvas instructions and template to spotlight several of the week’s key ideas.
Because this likely will take ~1-1.5 hours more than a video response, and because the critical thinking
required contributes more to your development as an advocacy team member, its maximum point value
(out of 100) is higher: 90.
Fact Sheets (Peer Partner)
Read/view the assigned material in its entirety. Select a focus with your peer partner; have each partner
read 2 relevant supplemental news articles published in the past 2 years. Then follow the Canvas
instructions and example to organize key findings in 1-2 single-spaced pages. Because this likely will take
~2 hours more than the video response and, more importantly, will serve as practice for a type of document
your advocacy team will be required to produce, its maximum point value (out of 100) is 100.
Presentation Slides (Peer Partner)
Read/view the assigned material in its entirety. Select a focus with your peer partner; have each partner
read 2 relevant supplemental news articles published in the past 2 years. Then follow the Canvas
instructions and example to organize key findings in 8-12 slides. Because this likely will take ~2 hours more
than the video response and, more importantly, will serve as practice for a type of text your advocacy team
will produce, its maximum point value (out of 100) is 100.
Advocacy Preliminary Bibliography (Individual)
1 Turkey

clause: if it comes to my attention that a group member is not contributing meaningfully, that group
member may be asked (at my discretion) to undertake an individual project.
2 You need not choose the same reading accountability option every week. Let your schedule and life
circumstances drive the bus!

3
Advocacy teams (typically 2-3 people) will identify a problem with current criminal justice practice or policy,
research that problem, then make an advocacy presentation in front of real policy-makers; past attendees
have included Orlando City Commissioner Patty Sheehan, Orange County Commissioner Emily Bonilla,
Orange County Sheriff John Mina, and Florida State Senator Randolph Bracy. Each team member will read
300-500 pages3 of beyond-our-syllabus material. Although each team member will receive an individual
grade, work together to ensure that your sources are topic congruent and overlap selectively and
strategically (or not at all). You need not have read any of your sources by the Preliminary Bibliography due
date. The list will offer “top candidates” for your immersion in your team’s topic.
Advocacy Benchmark Bibliographies (Individual)
The preliminary bibliography documents sources you PLAN to read; these bibliographies document those
READ by each deadline.
Advocacy Fact Sheet (Individual)
Based on sources read, each team member will select, in consultation with the team, a sub-focus related to
the team’s topic, organizing key findings in ~2 single-spaced pages.4
Advocacy Presentations & Supporting Documents
In the second-to-last week of class, your team will advocate for a change in criminal justice practice or
policy to real-life decision-/policy-makers. This will be a public event; invite your family and friends! These
presentations will be recorded to assist me in improving preparation of future student advocates. A Team
Fact Sheet and Team Presentation Slides are required. If every member of your team read 500+ pages, all
will receive the same score. That score will be based on: quality of presentation, performance during
question and answer (if applicable), and quality of presentation documents. For any individual who did not
meet the highest benchmark, the footnoted maximum point values apply.
Advocacy Reflection Report
Each of us will reflect on our advocacy journey in an end-of-semester report. You will assess the
effectiveness of your team advocacy project and of your individual contributions and offer a sense of the
most significant insights you gleaned from the course and from your advocacy.
As You Approach Each Day of Class
1. Carefully review your notes, PowerPoint outlines, and/or other documents from the previous class.
2. Do one or more close reading/s of assigned material. Think about:
a. Where you read: a place where you can focus v. one filled with distraction
b. When you read: when alert v. exhausted
c. How you read: with v. without interruption; passively v. actively: are you highlighting?
Making notes in the margins? Looking up unfamiliar words and historical references and
writing information about them in the margins?
3. Come to class: every time, on time.
4. Listen/participate actively.
5. Take careful notes—even during class discussion—and save them. You may find them useful in
future coursework and/or advocacy.
3
4

300 pages: maximum assignment value=80/100. 400 pages: 90/100. 500+ pages: 100/100.
300 pages: maximum assignment value=80/100. 400 pages: 90/100. 500+ pages: 100/100.
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Topics We May Explore
Abuse/brutality/torture of citizens, suspects, and prisoners
Activism
Bail
Civil asset seizure from suspects and their families
Classism
Conditions of jails/prisons
Death penalty
Drug decriminalization and legalization
Employment prospects for returning citizens
Extrajudicial capture, rendition, incarceration, and killing
Families of the incarcerated
Guantanamo
Immigrant detention and exploitation
International imprisonment
Juvenile “justice”
Labor in prisons
Lived experience of incarceration
“Loading up” of charges
Mandatory minimum sentences
Mass incarceration
Media representations of policing, prosecuting, and incarcerating
Mental illness in jails/prisons
Militarization of policing
Overcrowding of jails/prisons
Political economy of criminal “justice”
Police, prison violence
Politics of mass incarceration
“Poverty penalties”
Pressure to plead guilty
Privatization of probation, jails, prisons, and parole
Racism
Sexual exploitation, abuse, assault
Solitary confinement
Torture
Voter disenfranchisement
War on Drugs
Pledges, Expectations, Policies
Students often pose questions already answered by course documents, on Canvas, or via email. When you
have a course-related question, “check, ask three, then ask me”:
1. Check Canvas, your email, the syllabus, and other relevant handouts and/or electronic materials;
2. Ask no fewer than three students enrolled in the class; then
3. Ask me via email, during office hours, or after class.
This kind of practice builds independent problem-solving skills and helps us embody professionalism.
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Pledges: You Can Rely on Me to
1. uphold the Rollins College Honor Code
2. operate consistently and fairly according to Rollins’ and my department’s (Critical Media and
Cultural Studies) policies
3. treat you, your experiences, your views, and your work with respect
4. arrive on time or early
5. come to class prepared and excited about our time together
6. encourage multiple viewpoints and dialogue
7. make course concepts relevant to your academic and personal lives
8. offer clear expectations
9. give timely and meaningful feedback
10. be available to you outside of class for course and/or personal assistance
Expectations: Participation in This Class Requires That You
1. uphold the Rollins College Honor Code
2. stay connected, checking Canvas and your Rollins email regularly
3. complete readings and assignments by the due date/time
4. let me know in advance if circumstances bar you from completing work on the assigned date
5. attend every class meeting
6. arrive on time or early
7. treat your professor, each other, and our experiences, views, and work with respect
8. participate with your whole being: intellect, body, and spirit
9. refrain from engaging in unauthorized communication during class (e.g., no texts, Instagram, or
email). Electronic devices are attention- and focus-sucking (even to faculty!). Please do not have
extra internet tabs open, and disable both visual and audio notifications.
10. self-manage frustration, anxiety, and stress while in the sacred space of class. DO seek me out for
assistance, but please wait until after class.
11. keep your out-of-class consultation appointments or let me know in advance that you cannot
12. keep an open mind and support one another as we confront challenging topics
How Work Will Be Assessed
0: No Credit
1. violates the honor code
F Work: Unacceptable
1. is turned in too late to receive credit, and/or
2. does not meet the assignment’s basic expectations/requirements.
D-, D, D+ Work: Below Average
1. only marginally meets the assignment’s expectations/requirements, and/or
2. fails to include a major portion or portions of an assignment, and/or
3. has poor composition.
C-, C, C+ Work: Acceptable
1. meets the assignment’s expectations/requirements, and
2. includes all portions of an assignment, and
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3. has acceptable composition.
B-, B, B+ Work: Good/Solid
1. exceeds the assignment’s expectations/requirements, and
2. includes all portions of an assignment, and
3. demonstrates good composition, and
4. demonstrates solid analysis, and
5. demonstrates an emerging creativity and style.
A-, A Work: Excellent
1. includes all portions of an assignment, and
2. truly exceeds the basic expectations/requirements of an assignment, and
3. has nearly flawless composition, and
4. demonstrates sophisticated analysis, and
5. is fresh, original, creative (i.e., is truly exceptional).
Grading Scale
94-100%=A
90-93.99=A87-89.99=B+
84-86.99=B
80-83.99=B77-79.99=C+
74-76.99=C
70-73.99=C67-69.99=D+
64-66.99=D
60-63.99=D<60
=F
Attendance Policy
Our class culminates in advocacy presentations delivered to policy-makers. Attendance the date of our
presentations is mandatory; if you know now that you need to miss class on that date, please let
me know immediately, and I’ll assist you in finding another class.
Attendance of every meeting is important. Arriving 25 or more minutes late or departing 25 or more minutes
early counts as one half an absence. Each of us may miss, without penalty, the equivalent of 1 meeting (1
week of class. Beyond that, 6% will be deducted from your final overall grade for each additional absence
(3% for each additional half absence).
Exceptions to the above only will be granted if ALL absences result from:
1. Observance of religious holiday
2. Participation in official college business (e.g., co-presenting a conference paper with a faculty
member)
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3. Health emergency5
4. Personal emergency (e.g., a death in the immediate family or of a close friend)
I urge you to limit absences to the above reasons. I understand that you might choose to miss class due to,
e.g., a meeting, a job interview, a relational opportunity or problem. Bear in mind, though, that you’re rolling
the die on absence penalties if circumstances later in the term push your number of absences above 1.
Bottom line: you may miss 1 week of class for any reason or no reason. If you exceed that, the only way to
avoid absence penalties is for ALL to result from reasons 1-4.
There are certain catastrophic situations in which the best course of action may be to drop the class.
Late/Make-up Work and Tardiness Policy
Late/make-up work will be accepted in cases of documented medical or personal emergencies. Unless
prior arrangements were made (or were impossible to make due to an emergency), assignments are due
on the date and time specified in our schedule. Because particular blocks of time are set aside for
evaluation, late assignments may receive few comments. Late arrivals are disruptive and should be kept to
an absolute minimum. If you wish to share with me the reason for your late arrival, please save it until after
class.
Expectation to Back up Work
Save all files in at least TWO places, preferably stored in different physical locations (e.g., hard drive of
your computer, cloud folder).
Expectation to Review Assessed Work
While seated at a laptop or desktop computer (feedback via Track Changes in Word may not be visible on
a tablet or phone), please review all narrative comments and editing suggestions. Feedback is designed to
aid your development as a researcher, writer, and editor. You cannot apply feedback you don’t review. By
the date of our advocacy presentations, professional-level, error-free editing is expected.
Grades Queries Policy
With the exception of mathematical errors, all grade queries must be made via email at least 24 hours after
an evaluation is returned but no more than 7 calendar days. If you would like me to reassess your work,
make an argument grounded in expectations for that assignment. I will provide guidance and feedback in
advance of an assignment being due and will make myself available to discuss strategies for improved
future work. Additional resources include the campus Writing Center and the APA style handbook.
Conduct Policy
We will maintain a commitment to dialogue in this class. Divergent viewpoints and emotional expression
are welcome and encouraged. However, degrading comments and passive or directly aggressive behavior
will not be tolerated and are grounds for dismissal from the course.
Academic Honor Code Reaffirmation
5A

cold that results in a doctor’s visit or a routine medical appointment does NOT constitute an emergency.
I live with migraine headaches. In 27 years of teaching college students, I never have cancelled class for
this reason.
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In CMC 325, relevant examples of academic dishonesty include:
1. Submitting work with non-attributed material (e.g., text, images, video). This is the most common
form of academic dishonesty and usually involves cutting and pasting electronic material. Be
diligent about this. A single sentence or photo may cross the line into plagiarism. You have two
related obligations. One: if an idea you’re putting forward (either as a quote or a paraphrase) is
drawn from a source (article, book, film, website, etc.), you MUST cite that source. Second, your
work must NOT include in-text and/or bibliographic citations for sources you have not read cover to
cover. To help you ensure that your work contains only your original material and material cited
correctly, we use Turnitin.com via Canvas. This resource will match your work against millions of
other documents and allow you to see, before the deadline, whether your work properly cites all
material.
2. Delivering a presentation containing non-attributed source material. Cite sources as diligently as
you do in written work.
3. Self-plagiarism: submitting the same work or portions of the same work for different assignments
without prior consent of the professor(s).
4. Submitting reading accountability and/or advocacy preparation exercises when you have not
completed the required reading/viewing in its entirety.
The following forms of collaboration are authorized and DO NOT violate the honor code:
1. Approved/assigned teamwork
2. Consultation with a Critical Media and Cultural Studies tutor
3. Consultation with a Writing Center consultant
Other forms of assistance (e.g., editing/feedback from those outside our class) must be authorized in
advance. This includes help from other professors and private tutors.
Recording Device Policy
In order to protect the integrity of the classroom experience, the use of recording devices is limited to either
the expressed permission of the faculty member or with proper documentation from the Office of
Accessibility Services. Information about accommodations through Accessibility Services can be found at
http://www.rollins.edu/accessibility-services/. Recording without the proper authorization is considered a
violation of the Rollins Code of Community Standards.
Title IX
Rollins College is committed to making its campus a safe place for students. If you tell any of your faculty
about sexual misconduct involving members of the campus community, your professors are required to
report this information to the Title IX Coordinator. Your faculty member can help connect you with the Title
IX Coordinator, (TitleIX@rollins.edu or 407-691-1773). You will be provided with information, resources and
support. If you would prefer to speak to someone on campus confidentially, please call the Wellness Center
at 407-628-6340. They are not required to report any information you share with the Title IX
Coordinator. Misconduct under Title IX includes gender-based discrimination and harassment, sexual
harassment, sexual violence including fondling and assault, sexual coercion/force, sexual-based
communication, sexual exploitation, interpersonal violence including dating and domestic violence, stalking,
complicity and retaliation. Everyone is protected under the following protected statuses: sex (including
pregnancy), gender, gender identity (including transgender status), gender expression, and sexual
orientation. For information, visit https://www.rollins.edu/sexual-misconduct/.
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Accessibility Services
Rollins College is committed to equal access and inclusion for all students, faculty and staff. The
Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1990 create a foundation of legal
obligations to provide an accessible educational environment that does not discriminate against persons
with disabilities. It is the spirit of these laws that guides the college toward expanding access in all courses
and programs, utilizing innovative instructional design, and identifying and removing barriers whenever
possible. If you are a person with a disability and anticipate needing any type of academic accommodations
in order to fully participate in your classes, please contact the Office of Accessibility Services, located on
the first floor of the Olin Library, as soon as possible. You are encouraged to schedule a Welcome Meeting
by filling out the “First Time Users” form on the website: https://www.rollins.edu/accessibility-services and/or
reach out by phone or email: 407-975-6463 or Access@Rollins.edu.
Tentative and Revisable Schedule
Week 1: Mass Incarceration and Racialization of Criminal “Justice”
1. Duvernay, 13th [Netflix documentary]
2. Video Response: upload to Canvas Assignments by class time6
Week 2: Contemporary Criminal “Justice,” Mass Incarceration, Racial Caste Systems, War on
Drugs, School-to-Prison Pipeline, Racial “Bribe” of Poor and Working-Class Whites, Who Goes to
Jail and Doesn’t
1. Alexander, The New Jim Crow, Preface to the Tenth Anniversary Edition (ix-xlv), Forward (xlvii-xlix),
Preface (li), Introduction (1-23)
2. Taibbi, The Divide, Introduction (xv-xiii)
3. Lewis, “A Tale of Two Killings: What Happened When Idaho Police Shot a Dog and a Pregnant Woman
in One Day” (2799 words)
4. Video Response or KQDQ (individual or collaborative): upload to Canvas Assignments7
Week 3: Convict Leasing, Bacon’s Rebellion, Vagrancy Laws, Resurgence of KKK, Convicts as
“Slaves of the State,” Civil Rights Act, Voting Rights Act, Rhetoric of “Law And Order,” Southern
Strategy, Mandatory Minimum Sentences, Prison Privatization, Broken Windows Policing,
Compstat, “Justice By Attrition,” Bail, Andrew Brown, Gen Re/AIG
1. Alexander, Ch. 1: “The Rebirth of Caste” (25-73)
2. Taibbi, Ch. 3: “The Man Who Couldn’t Stand Up” (85-139)
3. Ingraham, “Why We Spend Billions to Keep Half a Million Unconvicted People Behind Bars” (983 words)
4. Video Response, KQDQ, or Collaborative Fact Sheet: upload to Canvas Assignments
Week 4: Treatment of the Undocumented, Maria Espinosa, Policing of Welfare Recipients, Repeal of
Glass-Steagall
1. Taibbi, Ch. 5: “Border Trouble: Part I” (199-242)
6 See

Canvas Assignment link for instructions. Because we have not been oriented to the other types of
AEs, this Video Response (typically worth up to 80/100) may earn up to 100 points.
7 Starting this week, a Video Response is worth up to 80/100. KQDQ earn up to 90/100 (individual) or
95/100 (collaborative).
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2. Olivares and Washington, “‘A Silent Pandemic’: Nurse at ICE Facility Blows the Whistle on Coronavirus
Dangers”
3. Taibbi, Ch. 7: “Little Frauds” (313-352)
4. Video Response, KQDQ, Collaborative Fact Sheet, or Collaborative Presentation Slides: upload to
Canvas Assignments
Week 5: Life Behind Bars
1. Mann, “Life Sentence Reform for Juveniles May Pass by St. Louis Robber Serving 241 Years” (2482
words)
2. Alexander, “Reckoning with Violence”
3. Brown, “Bartered Sex, Corruption and Cover-ups Behind Bars in Nation’s Largest Women’s Prison”
(7987 words)
4. Erdely, “The Transgender Crucible”
5. AE (choose any): upload to Canvas Assignments
Week 6: Capital and Extrajudicial Punishment
1. al Hasan Moqbel, “Gitmo Is Killing Me” (912 words)
2. Jalal, “I’m on the Kill List: This Is What It Feels Like to be Hunted by Drones” (1096 words)
3. Tietz, “Slow Motion Torture”
4. Parvaz, “The Death Penalty: How We Kill” (2168 words)
5. AE (choose any): upload to Canvas Assignments
Week 7: Media Portrayals of Criminal “Justice,” 4th Amendment, Civil Asset Seizure, Terry V. Ohio,
Stop and Frisk, Pretext Search, Militarization of Policing, Pressure to Plead Guilty, Police
Discretion, Legal Barriers to Claims of Racial Discrimination, Racialized Stereotypes, Implicit Bias,
Mcclesky V. Kemp, Racial Make-Up of Juries
1. Alexander, Ch. 2: “The Lockdown” (75-120)
2. Alexander, Ch. 3: “The Color of Justice” (121-174)
3. AE (choose any): upload to Canvas Assignments
4. Advocacy Reading Preliminary Bibliography (individual): upload to Canvas Assignments
Week 8: Racist Complicity, Structural Racism, Disenfranchisement, Fines/Fees as Poll Tax,
Selective “Making” of Criminals, Racial Indifference, Jena 6, Politics of Respectability,
“Catastrophe” of Colorblindness
1. Alexander, Ch. 5: “The New Jim Crow” (221-273)
2. Alexander, Ch. 6: “The Fire Next Time” (275-325)
3. AE (choose any): upload to Canvas Assignments
4. Advocacy Reading Benchmark Bibliography-1 (Individual): upload to Canvas Assignments
Week 9: Mass Incarceration Activism
1. Hunter: Building a Movement to End the New Jim Crow
2. AE (choose any): upload to Canvas Assignments
3. Advocacy Reading Benchmark Bibliography-2 (individual): upload to Canvas Assignments
Week 10: 2008 Financial Crash, Abacus Federal, Eric Holder, Holder Memo, Lowering Capital
Reserves, Covington & Burling, Deferred Prosecution Agreement, Countrywide, Standard & Poor,
MERS, Tory Marone, Stop and Frisk, HSBC, UBS Libor Manipulation, Lanny Breuer, Volume Arrests
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1. Taibbi, Ch. 1: “Unintended Consequences” (3-51)
2. Taibbi, Ch. 2: “Frisk and Stop” (53-82)
3. AE (choose any): upload to Canvas Assignments
4. Advocacy Fact Sheet (individual): upload to Canvas Assignments
Week 11: 2008 Financial Crash, Lehman Brothers, Barclays, AIG, Subprime Mortgages, Linda
Almonte, Wamu, Robo-Signing, Gutter Service
1. Taibbi, Ch. 4: “The Greatest Bank Robbery You Never Heard Of” (141-196)
2. Taibbi, Ch. 8: “Big Frauds” (355-384)
3. AE (choose any): upload to Canvas Assignments
Week 12: Advocacy Team Fact Sheet Workshop
1. Team Advocacy Fact Sheet, working draft: upload to Canvas Assignments
Week 13: Advocacy Presentation Slides Workshop
1. Team Advocacy Presentation Slides, working draft: upload to Canvas Assignments
Week 14: Advocacy Team Presentation Rehearsals
Week 15: Advocacy Team Presentations
1. Team Advocacy Fact Sheet, final draft: upload to Canvas Assignments
2. Team Advocacy Presentation Slides, final draft: upload to Canvas Assignments
3. Filmed Advocacy Presentations [optional]: upload link to Canvas Assignments
Week 16: Reflecting on Our Journey
1. Reflective Report: upload to Canvas Assignments
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that philosophy play in political theory and the practice of politics with respect to poverty.

Grading:

XXX

standard letter grade

Is this course repeatable for credit: XXX Y

credit/no credit
N

Prerequisites: No

Co-requisites:

Course counts toward the graduate RRCR certificate
PLEASE PROVIDE A REDLINE CATALOG AND MAJOR/MINOR MAP

Course restrictions, if any

Fr

So

Jr

Sr

Graduate

Section II: Credit Hour Statement for Courses Meeting 150 Minutes Weekly for Four Credit Hours during 15Week Semesters
This course is a four-credit-hour course that meets three hours per week. The value of four credit hours results from work
expected of enrolled students both inside and outside the classroom. Rollins faculty require that students average at
least three hours of outside work for every hour of scheduled class time. Please identify the student activity. In this
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applicable, describe how this course advances one or more aspects of the Rollins mission (global citizenship, responsible
leadership, productive career, meaningful life)

There is growing economic disparity between wealthy people, and middle-class and poor people. Not surprisingly, the negative
mpacts of this growing economic disparity are profound and affect many aspects of the lives of middle-class and poor families,
ncluding their access to healthy food and clean water, medical care, educational opportunities for their children, and so on.
This course helps students understand the ways in which policies passed in state, national, and international
egislative/economic bodies increase or decrease the negative impacts of economic disparity on the lives of middle-class and
poor families. The course ends with serious discussions about how the growing economic disparity and poverty might be
addressed. In this way, the course advances the college’s missions of developing students who are responsible leaders and
who have meaningful lives and productive careers because it provides students with practical ideas about careers in which they
might volunteer, or, upon graduation, work to address issues of economic disparity and poverty.
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“Sins of the Founding Fathers,” Journal for Philosophy of Law and Social Philosophy, vol. 103, num. 3, 2017; and “Law and
the Human Cost of Social Development,” Beijing Law Review, vol. 7, num. 2, June 2016.
Additionally, Dr. Smaw works on the Board of a major non-profit organization, the American Civil Liberties, which
addresses issues of economic disparity and poverty.

What are the learning outcomes for this class? Students will learn the principles of logic and critical thinking and how to use
them in dialogue with others, writing research papers, and in engaging in thought experiments, particularly about questions
related to politics and poverty. Additionally, students will learn to think philosophically about the sources of economic
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involved to address these problems.
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that might be best for implementing their solutions.
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Section VIII: Approvals
Include signature and date:
Faculty Sponsor/Instructor: Dr. Eric Smaw
Department Chair or Program Coordinator:
Competency Faculty Director:

October 14th, 2021

Smaw 1
Politics and Poverty, MLS 516
Instructor:
Class Meeting Place:
Classroom:
Class Meeting Time:
Office Hours:
Office Location:
Office Number:
Cell Number:
Book:

Dr. Eric D. Smaw
Sullivan House
000
11:00 p.m. until 11:50 p.m. M, W, F
12 noon until 1:00 p.m. M, W, F
202 French House
(407) 691-1752
(859) 420-7629
Thomas Hobbes’s Leviathan, John Locke’s Second
Treatise on Government, Selected Writings of Karl Marx,
John Rawls’s A Theory of Justice, McNamee and Miller,
Meritocracy Myth, Michelle Alexander’s New Jim Crow,
David Cole’s No Equal Justice, and Thomas Pogge’s
Politics as Usual: What Lies Behind Pro-Poor Rhetoric.

Course Objective:
In general, philosophy forces us to go beyond our ordinary, sometimes unreflective,
intuitions and perceptions by subjecting them to scrutiny using the principles of logic and
critical thinking, thereby leading us to knowledge and understanding. In particular,
political philosophy, or, at least, this philosophy of politics and poverty course will
subject our everyday intuitions concerning political theory and the practice of politics as
they relate to poverty to scrutiny using the principles of logic and critical thinking. We
will consider modern and contemporary political theories and some contemporary case
studies in order to answer important questions such as: What is the proper relation
between politics and poverty? The point of this scrutiny is threefold: (1) to expose any
misconceptions or false beliefs that we might have concerning theory, politics, and
poverty so that we can adjust our beliefs accordingly, (2) to gain a better understanding of
the roles that philosophy play in political theory and the practice of politics, at least, with
respect to poverty, and (3) to help us gain an understanding of the ways in which policies
passed in state, national, and international legislative/economic bodies increase or
decrease the negative impacts of economic disparity on the lives of middle-class and poor
families.
Course Expectations:
My expectations of you are fourfold: First, I expect you to learn and understand the
principles of logic and critical thinking. Secondly, I expect you to use these principles in
your dialogues with others, writing research papers, and in engaging in thought
experiments, particularly about questions related to politics and poverty. Third, I expect
you to think philosophically about the sources of economic disparities and poverty and
the socio-political problems they cause, and to plan strategically about how they might
get involved to address these problems. Finally, I expect you to come to class every day
and prepared to engage actively in the discussions.
Assignments:
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There will be a total of five assignments, two papers and three thought experiments
concerning poverty. Each paper assignment will count for 25% of your overall grade.
The thought experiments will count for 15% (each) of your overall grade. Together, the
writing assignments and the thought experiments count for 95% of your overall grade.
The other 5% of your overall grade will come from class participation. (See the section
on class discussion).
LATE ASSIGNMENTS WILL NOT BE ACCEPTED WITHOUT A FORMAL,
COLLEGE APPROVED EXCUSE!
NO MAKE UP ASSIGNMENTS WILL BE GIVEN!
EXTRA CREDIT ASSIGNMENTS MAY BE GIVEN AT THE DISCRETION OF
THE PROFESSOR.
Do not copy the prompt for your assignments. Do not discuss your work with anyone
other than Dr. Smaw, unless, I explicitly allow you to do so. Do not turn in your paper
via a friend. Do not give your paper to the manager of the philosophy department. Do
not email me your paper. Do not slip your paper under my office door. Lastly, do not
place your papers in my box.
Grading:
You will be graded on a standard Rollins College grading scale.
95% - 100% equals an “A”
90% - 94% equals an “A-”
86% - 89% equals a “B+”
83% - 85% equals a “B”
80% - 82% equals a “B-”
76% - 79% equals a “C+”
73% - 75% equals a “C”
70% - 72% equals a “C-”
66% - 69% equals a “D+”
63% - 65% equals a “D”
60% - 62% equals a “D-”
Your papers will be graded according to how well you organize your ideas, articulate
your justifications, and apply the principles of logic and critical thinking to the arguments
for your position and against others. (See handout).
Class Discussion:
It is mandatory that you attend class! It is mandatory that you participate in the
class discussions! This means that you must read each assignment, practice identifying
the author’s claims, practice reconstructing the author’s arguments for his claims, and
prepare to discuss the material in class. On discussion days I will randomly call on you
to answer questions about the reading assignment. I will expect others to join into
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the discussion. Note: Discussion days are to ensure that you understand the author’s
position and his justification for his position. They are not to be considered breaks from
class. Note: There is no way to understand this material unless you read it, ask questions,
discuss it, practice identifying the author’s claims, and practice reconstructing the
author’s arguments.
Disabilities:
Students who are unable, because of a disability, to fulfill the requirements of this course
as they are stated here should see me so that I can make arrangements for you. This
includes, but is not limited to, students who need additional time on papers, tests, etc.,
others to take notes for them, special seating arrangements, and so on.
Cheating:
My policy on cheating and plagiarism is simple. Don’t do it! If you get caught cheating
or plagiarizing I will report you to the proper authorities. Even more, membership in the
student body of Rollins College carries with it an obligation, and requires a commitment,
to act with honor in all things. The student commitment to uphold the values of honor honesty, trust, respect, fairness, and responsibility - particularly manifests itself in two
public aspects of student life. First, as part of the admission process to the College,
students agree to commit themselves to the Honor Code. Then, as part of the
matriculation process during Orientation, students sign a more detailed pledge to uphold
the Honor Code and to conduct themselves honorably in all their activities, both
academic and social, as a Rollins student. A student signature on the following pledge is
a binding commitment by the student that lasts for his or her entire tenure at Rollins
College:
The development of the virtues of Honor and Integrity are integral to a Rollins College
education and to membership in the Rollins College community. Therefore, I, a student
of Rollins College, pledge to show my commitment to these virtues by abstaining from
any lying, cheating, or plagiarism in my academic endeavors and by behaving
responsibly, respectfully and honorably in my social life and in my relationships with
others. This pledge is reinforced every time a student submits work for academic credit
as his/her own. Students shall add to the paper, quiz, test, lab report, etc., the handwritten
signed statement
“On my honor, I have not given, nor received, nor witnessed any unauthorized assistance
on this work.”
Material submitted electronically should contain the pledge; material submission implies
signing the pledge.
Class Disruptions:
***If you must leave before the class is dismissed please clear it with me first and sit in
the front of the class so that your departure will not be disruptive.
***If you will be arriving late please inform me (if possible) and sit in the front of class
so that your entrance will not be disruptive.
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***Please turn off all cell phones, CD players, I-Pods, etc. before coming to class.
If you are disruptive, I will excuse you from my class.
Class Schedule:
Week One:

Handouts/Discussion of logic.

8/24
8/26
8/28

Induction/Discussion.
Deduction/Discussion.
Induction and Deduction

Week Two:

Hobbes and the State of Nature.

8/31
9/02
9/04

T. Hobbes, Part I, discussion of human nature.
T. Hobbes, Leviathan, Chapters 1-2.
T. Hobbes, Leviathan, Chapters 3-4.

Week Three: Hobbes and the State of Nature.
9/07
9/09
9/11

T. Hobbes, Part II, discussion of the state of nature.
T. Hobbes, Leviathan, Chapters 11-12.
T. Hobbes, Leviathan, Chapters 13-14.

Week Four:

Hobbes and Civil Society.

9/14
9/16
9/18

T. Hobbes, Part III, discussion of the civil society.
T. Hobbes, Leviathan, Chapters 17-19.
T. Hobbes, Leviathan, Chapters 21-23.

Week Five:

Locke and the State of Nature.

9/21
9/23
9/25

Locke, Part I, discussion of human nature.
Locke, Second Treatise, Chapters 1, 5, 6.
Locke, Second Treatise, Chapters 1, 5, 6.

Week Six:

Locke and Civil Society.

9/28
9/30
10/02

Locke, Part II, discussion of civil society.
Locke, Second Treatise, Chapters 9-12.
Locke, Second Treatise, Chapter 9-12. Discuss Paper One.

Week Seven: Marx and Civil Society.
10/05
10/07
10/09

Marx: Alienated Labor, 58-69.
Marx: Alienated Labor, 58-69
Discussion.
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Week Eight: Marx and Civil Society.
10/12
10/14
10/16

Marx: Communist Manifesto, 157-167.
Marx: Communist Manifesto, 167-177.
Discussion. Paper One Due.

Week Nine:

Myth Making at home.

10/22
10/24
10/26

John Rawl’s A Theory of Justice, Chapter 6.
John Rawl’s A Theory of Justice, Chapter 7.
John Rawl’s A Theory of Justice, Chapter 8.

Week Ten:

Myth Making at home

10/19
10/21
10/23

McNamee and Miller, Meritocracy Myth, chapter 1.
McNamee and Miller, Meritocracy Myth, chapter 3.
McNamee and Miller, Meritocracy Myth, chapter 8.
Meritocracy Thought Experiment #1

Week Eleven: Incarceration: Creating Problems.
10/26
10/28
10/30

US Constitution, Articles 1, & 4, and Amendment 13, 14, & 15.
Michelle Alexander’s New Jim Crow, chapters 4 & 5.
Michelle Alexander’s New Jim Crow, chapters 6 & 7.

Week Twelve: Creating Problems.
11/02
11/04
11/06

David Cole’s No Equal Justice, chapter 3 & 4.
David Cole’s No Equal Justice, chapter 5 & 6.
David Cole’s No Equal Justice, chapter 7 & 8.
Recidivism Thought Experiment #2

Week Thirteen: The Façade of Solving Problems.
11/09
11/11
11/13

Thomas Pogge: Politics as Usual, chapter 1.
Thomas Pogge: Politics as Usual, chapter 2.
Thomas Pogge: Politics as Usual, chapter 3.

Week Fourteen: The Façade of Solving Problems..
11/16
11/18
11/20

Thomas Pogge: Politics as Usual, chapter 4.
Thomas Pogge: Politics as Usual, chapter 5.
Thomas Pogge: Politics as Usual, chapter 6.
Discuss Paper One.
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Week Fifteen: Discussion.
11/30
12/02
12/04

Discussion. Thought Experiment #3.
Discussion.
Discussion.

Final Exam: Check Exam Schedule. Final Due.

Informal Arguments
An argument may fail to illustrate that its conclusion follows from its premises by
offering irrelevant evidence (premises are not relevant to the conclusion). When this
occurs the argument has substantive problems. We often refer to substantive problems as
informal fallacies. Here are examples of some commonly committed informal fallacies.
Informal Fallacies
1. Argument from ignorance – occurs when the arguer reasons from indeterminate
evidence.
2. Appeal to inappropriate authority – occurs when the arguer relies on an inappropriate
person as an authority.
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3. Argument against the person – occurs when the arguer attacks the character of his/her
opponent and not his/her opponent’s argument.
4. Appeal to pity -- occurs when the arguer attempts to elicit pity or sympathy from
his/her listeners in order to get them to accept his/her conclusion.
5. Appeal to force – occurs when the arguer threatens his/her listeners in order to get
them to accept his/her conclusion.
6. Missing the point – occurs when the arguer draws a conclusion that is not supported
by his/her premises.
7. False cause – occurs when the arguer treats one thing as a cause of another where
there is no real causal relationship between the two.
8. Begging the question – occurs when the arguer reasons in a circle.
9. Equivocation – occurs when the arguer uses the same word that has two or more
meanings in the formulation of an argument without clearly distinguishing the two.
10. Amphiboly – occurs when the one of the arguer’s premises has more than one
plausible meaning, because of the loose or awkward way in which the words have been
phrased.
11. The subjectivist fallacy – occurs when the arguer takes objective information as
subjective information and draws his/her conclusion based on what he/she has taken to be
subjective information.
12. The gambler’s fallacy – occurs when the arguer takes his/her previous conditions
(winning streak) to be determinate of the probability of his current conditions (chances of
winning it all).
13. Hasty generalization – occurs when the arguer draws a conclusion from an atypical
sample.
14. Slippery slope – occurs when the arguer’s conclusion depends on an unlikely chain
of events.
15. Straw man – occurs when the arguer distorts his/her opponent’s position, attacks the
distorted position, and conclude that he/she has defeated his/her opponent.
16. Red Herring – occurs when the arguer shift the focus of his/her argument in order to
gain an advantage.
17. Appeal to the people – occurs when the arguer attempts to arouse a “mob” mentality
in order to gain support.
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18. Suppressed evidence – occurs when the arguer ignores or hides important
information that would change or affect the strength or validity of his/her conclusion.
19. The poisoning the water supply fallacy – occurs when the arguer prompts key
members of his audience or preps his argument in order to gain an advantage over his
opponent.
20. Apple polishing – the kissing up fallacy.
21. Weak Analogy – occurs when one’s argument depends on a defective analogy.
22. False Dichotomy – occurs when one uses an either/or statement in order to hide
additional alternatives.
23. Composition Fallacy – occurs when attributes are wrongly transferred from parts to
an entire entity.
24. Division Fallacy – occurs when attributes are wrongly transferred from the entire
entity to its parts.

Formal Fallacies
Arguments are constructed in order to illustrate, that is, prove that their conclusions
follow with strict necessity from their premises; or, in the case of inductive arguments,
with a high degree of probability from their premises. An argument may fail to illustrate
that its conclusion follows if it does not properly relate the evidence that supports its
conclusion (poorly constructed premises). When this occurs the argument has structural
problems. We often refer to structural problems as formal fallacies.
1. Since the Department of Defense Building in Washington, D.C. has the shape of a
hexagon. It must have four sides.
2. All leopards with lungs are carnivores. Hence, all leopards are carnivores.

3. The Spanish American War occurred before the American Civil War, and the
American Civil War occurred before the Korean War. The Spanish American War
occurred before the Korean War.
4. Moby Dick was written by Shakespeare, and Moby Dick is a science fiction novel.
Therefore, Shakespeare wrote at least one science fiction novel.
5. 2 + 2 = 4.
6. Coca Cola is an extremely popular drink. Therefore, someone, somewhere is drinking
a Coke right now.
7. The U.S. Congress has more members than there are days of in a year. Therefore, at
least two Congress members have the same birthday.
8.

Some fruit are apples.
Some fruit are green.
Thus: Some fruit are green-apples.

9.

If George Washington was beheaded then George Washington died.
George Washington died.
Therefore, George Washington was beheaded.

10.

The ad for Kentucky Fried Chicken says: “Buy a bucket of chicken and have a
barrel of fun. Therefore, if we buy a bucket of chicken we will have a barrel of
fun.

Liberal Studies Certificate for
Law Enforcement
Prepared for the Hamilton Holt
School at Rollins College

October 2020
In the following report, Hanover assesses demand for
liberal studies-oriented certificate programs for law
enforcement professionals, specifically highlighting
demand trends within Florida. This report includes an
examination of student and labor market demand, as
well as an analysis of seven similar programs.
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RECOMMENDATIONS
Based on an analysis of certificate completions, labor market demand, and market competitors, Hanover recommends that the Hamilton Holt School (Holt) at Rollins College (Rollins):

DEVELOP A LIBERAL STUDIES-ORIENTED
UNDERGRADUATE-LEVEL COURSEWORK.

CERTIFICATE

PROGRAM

FEATURING

Holt should take advantage of growing student demand for certificate programs in areas such as conflict resolution and public administration as well as a
growing trend toward offering justice-focused certificate programs for law enforcement by developing its proposed liberal studies-oriented certificate
program. Considering that only one-third of law enforcement professionals in Florida hold a bachelor’s degree or higher, Holt should deliver its certificate
program at the undergraduate level. However, to ensure that it can attract law enforcement professionals with a higher degree, Holt should not necessarily
market its program as an undergraduate certificate. Following trends among benchmarked programs, Holt’s certificate should require approximately 18
credits of coursework in areas including community relations, conflict resolution, ethics, leadership, policy, social justice, and sociology. Courses from Rollins’
undergraduate catalog that Holt could leverage to develop the certificate program include Incarceration and Inequality, Ethics and Global Justice, and Practice
of Social Justice. The program should have a total tuition of approximately $4,500 or less. Based on the naming conventions of reviewed programs, Holt
should consider naming its certificate program “Justice Studies,” “Public Leadership,” or “Social Justice Leadership.”

TARGET ALL PUBLIC SAFETY PROFESSIONALS, ESPECIALLY SOCIAL WORKERS.
Although law enforcement professionals are an important potential audience for this new offering, Holt should follow the practices of exemplary programs
by catering the certificate to the entire range of public safety professionals. Workers that Holt should target include firefighters, paramedics, health officials,
social workers, and public administrators. Based on labor market demand trends, social workers represent a particularly promising audience for Holt’s
program, because their skillset is highly beneficial to individuals in the justice system.
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KEY FINDINGS

Approximately one-third of law enforcement professionals in Florida
hold at least a bachelor’s degree.
However, educational attainment varies significantly across law
enforcement-related occupations, indicating that Holt should cater its
program to experienced professionals regardless of their educational
backgrounds.
Several of the top skills requested by local employers align with the core
skills received through a liberal arts education.
Top skills requested by local employers include communication, problem
solving, and report writing.
Some benchmarked institutions target individuals from a variety of
backgrounds for their law enforcement-related certificate programs.
For instance, each semester the University of Southern California’s (USC)
program attracts approximately 20 students from public safety settings,
including “law enforcement, fire, EMS, health, social work, and education,
as well as from local, state, and federal agencies.”

The titles of analyzed programs often include terms such as “justice” and
“leadership.”
Accordingly, potential names for Holt’s proposed program include “Justice
Studies,” “Public Leadership,” and “Social Justice Leadership.”
HIGHER EDUCATION

Labor Market Growth Rate, 2016-2026

Institutions tend to deliver their law enforcement-related certificates at
the undergraduate level.
Although undergraduate certificate conferrals in law enforcement-related
fields are declining within Florida, completions are growing at aboveaverage rates in the Southeast and across the United States. Peace studies
and conflict resolution is a particularly fast-growing undergraduate
certificate field, and there is likely a need for conflict resolution education
for law enforcement professionals.

STATE BENCHMARK ANALYSIS
Comparison of relevant undergraduate certificate completions and relevant labor market
to all completions and all occupations in Florida

Emerging Program
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15.7%
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Certificate Programs

Annualized Degree Completions Growth Rate, 2014-2018

Number of undergraduate certificate programs in
law enforcement-related fields offered by
institutions in Florida as of 2018

Percentage of sworn officers in Florida that hold a
bachelor’s degree or higher

Average total tuition of benchmarked
enforcement-related certificate programs

law
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STATE UNDERGRADUATE CERTIFICATE
COMPLETIONS
Distribution of undergraduatecertificate completions in Florida from 2014 to 2018
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Criminal Justice/Law Enforcement
Administration

Criminal Justice/Safety Studies

16

Aggregateundergraduate certificate completions by geographic level (2018)

Criminal Justice/Law Enforcement
Administration

Criminal Justice/Police Science

2 2

TOTAL UNDERGRADUATE CERTIFICATE
COMPLETIONS

Criminal Justice/Police Science

Undergraduate certificate completions in law enforcement-related fields
are declining within Florida.
However, undergraduate certificate completions are growing at aboveaverage rates in the Southeast and across the United States. Most existing
law enforcement-related undergraduate certificate programs in Florida
focus on police science and law enforcement administration, indicating a
potential gap for a program that emphasizes ethics and conflict resolution.

35

Applied and Professional Ethics

Peace Studies and Conflict
Resolution

Peace studies and conflict resolution is a particularly fast-growing
undergraduate certificate field.
From 2014 to 2018, completions for peace studies and conflict resolutionfocused undergraduate certificate programs grew at a compound annual
rate of 48.5 percent in the Southeast and 28.9 percent across the United
States. According to the Bureau of Justice Statistics’ 2013 Census of Law
Enforcement Training Academies, 18 percent of state and local law
enforcement training academies do not provide training on mediation or
conflict management, signaling a need for conflict resolution education for
law enforcement professionals.

STATE GRADUATE CERTIFICATE COMPLETIONS
Distribution of graduate certificate completions in Florida from 2014 to 2018

Graduate certificate programs in law enforcement-related fields are
relatively uncommon.
As of 2018, institutions in Florida offer only seven graduate certificate
programs in areas of law enforcement, compared to 56 undergraduate
certificate programs. Nonetheless, graduate certificate completions in law
enforcement-related fields are growing at an above-average rate across
geographic levels, indicating that there may be emerging student demand
for graduate certificates that cater to law enforcement professionals.
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Criminal Justice/Safety Studies

1
Peace Studies and Conflict
Resolution
Public Administration
2

Public administration-focused programs are driving growth in graduate
certificate completions.
From 2014 to 2018, completions for graduate certificate programs in
public administration grew at a compound annual rate of 13.6 percent in
Florida. According to the Network of Schools of Public Policy, Affairs, and
Administration (NASPAA), public administration programs should prepare
students “to lead and manage in the public interest” and “to communicate
and interact productively in culturally responsive ways with a diverse and
changing workforce and society at large.”

STATE CURRENT AND PROJECTED EMPLOYMENT
Employment in law enforcement-related occupations in Florida as of 2016 and 2026
(projected)

40,810
46,090

Police and Sheriff's Patrol Officers

34,170
32,220

Correctional Officers and Jailers
12,090
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Social and Human Service Assistants

6,480
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Source: Projections Central
Note: Displayed occupations are not comprehensive of all law enforcement-related
occupations. Due to differing data update schedules, national data refer to the period from
2018 to 2028, whereas state and regional data refer to the period from 2016 to 2026.
Occupational employment projections were developed in 2019 and do not account for any
potential impact of COVID-19.
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Labor market projections anticipate below-average employment growth
for most law enforcement occupations in Florida.
Indeed, the employment of correctional officers and first-line supervisors
of correctional officers is expected to decline across geographic levels
between 2016 and 2026. The Bureau of Labor Statistics (BLS) attributes
the projected decrease in employment of correctional officers and their
supervisors to budgetary constraints and prison reforms.

At the state level, only community and social service-related occupations
should experience above-average employment growth.
Employment growth is particularly robust for mental health and substance
abuse social workers, with a 24.3 percent expected increase in
employment in Florida from 2016 to 2026. Experts recognize a need for
social workers in law enforcement settings, as they “offer a wide array of
skills beneficial to victims of crime or citizens engaged in non-emergency
situations.” Accordingly, community and social service workers represent a
key prospective audience for Holt’s proposed program.

10,460
12,860

Child, Family, and School Social
Workers
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EDUCATIONAL ATTAINMENT
Educational attainment of law enforcement professionals 25 years and older in the
United States by occupation, as of 2018
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Approximately one-third of law enforcement professionals in Florida
hold at least a bachelor’s degree.
A 2017 survey of 10 local law enforcement agencies in Florida found that
49.0 percent of sworn officers have at least an associate’s degree, and 30.1
percent have a bachelor’s degree or higher. However, BLS data indicate
that nationwide, educational attainment varies significantly across law
enforcement-related occupations. Whereas 92.9 percent of mental health
and substance abuse social workers in the United States hold at least a
bachelor’s degree, only 18.4 percent of correctional officers and jailers
have a bachelor’s degree or higher. Given the disparate educational
attainment of workers in law enforcement-related occupations, Holt
should cater its program to experienced professionals regardless of their
educational backgrounds.
Nearly all Florida law enforcement agencies offer at least one incentive
to officers who pursue higher education.
Across the state, officers receive an extra $30 monthly if they hold an
associate’s degree and an additional $50 monthly if they have a bachelor’s
degree, provided that the degree is from an accredited institution
recognized by the US Department of Education. Among all agencies in the
United States that offer educational incentives, tuition assistance or
reimbursement (38.6 percent) is the most prevalent type of educational
incentive, followed by educational pay incentives (33.7 percent).
The Florida Department of Law Enforcement (FDLE) has an internal
Bureau of Professional Development (BPD).
The BPD consists of the Florida Accreditation Office, the Florida Criminal
Justice Executive Institute, and the Florida Law Enforcement Analyst
Academy. Although the BPD offers continuing education programs in areas
such as leadership, it does not provide instruction in liberal arts-oriented
subjects targeted by Holt, such as conflict resolution and ethics.
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TOP LAW ENFORCEMENT-RELATED
OCCUPATIONS
Job postings volume for law enforcement-related occupations in the Orlando-KissimmeeSanford MSA
67

Police and Sheriff's Patrol Officers
61

Social and Human Service Assistants
40

Interpreters and Translators

Probation Officers and Correctional
Treatment Specialists
Child, Family, and School Social
Workers

28
21

Local employers advertised 471 law enforcement-related positions over
the last six months as of October 2020.
Hanover did not identify any recent job postings that explicitly state that
applicants should hold a certificate like Holt’s proposed offering. However,
several of the top requested skills align with the core skills received
through a liberal arts education, such as communication, problem solving,
and writing. Based on top occupations and top local employers, Holt should
focus on recruiting sworn officers and social service workers from
community agencies.

EDUCATION REQUIREMENTS
1.3%

6.4%

High school diploma or
equivalent

TOP REQUESTED SKILLS

Associate's degree

Top Hard Skills
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪

Language Translating (40)
Spanish (39)
Mathematics (35)
Teaching/Training, Job (26)
Health/Wellness (10)
Computer Programming/Coding
(9)
Japanese (9)
Report Writing/Report
Preparation (9)
Telecommunications (9)
Dispatching (8)

Top Soft Skills
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪

Communication (337)
Cooperation (90)
Self-Motivation (87)
Good Judgment (85)
Supervision/Management (85)
Problem Solving (82)
Listening (71)
Organization (70)
Manual Dexterity (63)
Accountability (60)
Speaking Clearly (58)
Prioritization (55)

Note: For this analysis, Hanover retrieved job postings data for law enforcement-related
positions in the Orlando-Kissimmee-Sanford MSA from JobsEQ, a proprietary database
providing real-time job postings aggregated from thousands of websites. All data reflect the
prior six-month period as of October 7, 2020.
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50.0%

33.2%

Bachelor's degree
Master's degree

Doctoral
9.0%
Note: 95 listings did not specify educational attainment requirements.

TOP LOCAL EMPLOYERS
▪ State of Florida (125)

▪ Impower, Inc. (14)

▪ Stetson University
(9)

▪ LanguageLine
Solutions (38)

▪ Osceola County (12)

▪ City of Orlando (7)

▪ County of Volusia
(16)

▪ Orange County
Public Schools (11)

▪ City of St. Cloud (7)

STATE MARKET SATURATION

Hanover benchmarked seven institutions nationwide that offer
certificate programs for law enforcement that focus on topics such as
community engagement, conflict resolution, ethics, and social justice.
Notably, the University of Central Florida (UCF) already provides a related
program. Holt should ensure that it differentiates its proposed program
from UCF’s Conflict Resolution and Analysis Certificate, which provides
“the practical tools to analyze and resolve conflicts in a variety of settings.”
Dillard University (Dillard), Fort Hays State University (FHSU), the
University of Akron (UA), and UCF each developed their certificate
programs in 2020.
Dillard has not officially launched its certificate program, but it is offering a
standalone Police Brutality course during the Fall 2020 semester.

Within Florida, do competitive conditions support an additional law enforcement-related
undergraduatecertificate program?
15.0%

Programs Offered Growth
Rate

ANALYSIS

-3.1%, 5.6%
Competitive conditions may
cause an oversupply of
existing certificate programs

Competitive conditions
support a new certificate
program

Competitive conditions are
unsuitable to support a new
certificate program

Student demand exists, but
may be satisfied by existing
certificate programs

0.0%

-15.0%
-15.0%

0.0%

15.0%

Degree Completions Growth Rate

BENCHMARKED INSTITUTIONS
Institution

Location

Institution Type

Student Population

Program

New Orleans, LA

4-year, private not-for-profit

1,225

Center for Racial Justice Certificate Program

Hays, KS

4-year, public

15,908

Certificate in Social Justice

John Jay College of Criminal Justice

New York, NY

4-year, public

15,880

Dispute Resolution Certificate

Simpson College

Indianola, IN

4-year, private not-for-profit

1,355

Graduate Certificate in Justice Leadership

Akron, OH

4-year, public

17,600

Police Ethics Certificate

Orlando, FL

4-year, public

69,402

Conflict Resolution and Analysis Certificate

Los Angeles, CA

4-year, private not-for-profit

48,321

Public Safety Leadership Certificate Program

Dillard University
Center for Racial Justice
Fort Hays State University
Department of Criminal Justice

University of Akron
Department of Philosophy
University of Central Florida
College of Community Innovation and Education
University of Southern California
Safe Communities Institute
Source: College Navigator
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CERTIFICATE LEVEL
Most benchmarked programs are undergraduate certificates.
Simpson University’s (Simpson) Graduate Certificate in Justice
Leadership is the only graduate-level certificate program
among benchmarked institutions. However, Dillard University
(Dillard) and USC do not specify the level of their certificate
programs.

TIME TO COMPLETION
Few examined institutions specify a time to completion.
However, Simpson states that its program “can be completed in
one year,” and USC’s Public Safety Leadership Certificate
Program (PSLP) involves weekly meetings over four months.

CREDIT REQUIREMENTS

18

Benchmarked certificate programs require students to
complete an average of 18 credits to graduate.
Dillard requires the most credits at 30, whereas Fort Hays
State University (FHSU) and the University of Akron (UA)
require only 12 credits. Notably, USC does not specify the
credit requirements of its four-module certificate program.

TARGET AUDIENCE
Most certificates cater to law enforcement professionals.
Nonetheless, some competitors target individuals from a
variety of backgrounds. For instance, the John Jay College of
Criminal Justice (John Jay) targets individuals seeking to “enter
professions like law, social work, [and] business.”

HIGHER EDUCATION

TOTAL TUITION
Benchmarked institutions charge an average total tuition of $4,627 for
their certificate programs.
Accordingly, a total tuition of approximately $4,500 or less is likely to be
competitive at Holt. Notably, Holt faces local competition from UCF, which
charges a total tuition of $1,576 to in-state students pursuing its Conflict
Resolution and Analysis Certificate.
$8,800

Simpson College
$6,405

John Jay College of Criminal Justice

$4,798

University of Akron

$4,627

Average, Benchmarked Institutions

$4,000

University of Southern California
Fort Hays State University
University of Central Florida

$2,180
$1,576

Note: Dillard does not yet advertise the cost of its certificate program.

NAMING CONVENTIONS
Common terms utilized in the titles of analyzed programs include
“justice” and “leadership.”
Accordingly, potential names for Holt’s proposed program include “Justice
Studies,” “Public Leadership,” and “Social Justice Leadership.”

REQUIRED COURSES

ELECTIVE COURSES

Required courses of benchmarked certificate programs cover a variety of
core concepts, including community relations, ethics, and leadership.
Topics covered in the required courses of two or more analyzed programs
include:

Most analyzed certificate programs enable students to complete elective
courses in disciplines beyond criminal justice.
John Jay’s Dispute Resolution Certificate has the most extensive elective
offerings, with 129 course options spanning 19 disciplines, including
Africana studies, drama, gender studies, history, and Latin American
studies. Examples of John Jay’s elective course options in unique fields
comprise:

Community Relations (3)
Example: Community
Organization, Dillard University

Conflict Resolution (2)
Example: Selected Topics in
Dispute Resolution, John Jay
College of Criminal Justice

Africana Studies

▪ Police and Urban Communities
▪ Institutional Racism
▪ Perspectives on Justice in the Africana World

Leadership (2)

Ethics (2)
Example: Police Ethics, University
of Akron

Example: Leadership in Criminal
Justice Systems, Simpson
University

Social Justice (2)

Policy (2)
Example: Urban Public Policy,
Dillard University

Drama

▪ Drama Techniques in Crisis Intervention

Gender Studies

▪ Gender and Justice
▪ Theories of Gender and Sexuality
▪ Sexuality, Gender, and Culture in Muslim
Societies

Example: Social Justice and
Human Rights Issues, Simpson
University

History

▪ History of Lynching and Collective Violence
▪ History of Terrorism

Sociology (2)
Example: The Sociology of
Conflict and Dispute Resolution,
John Jay College of Criminal
Justice

HIGHER EDUCATION

Latin American
Studies

▪ Human Rights and Law in Latin America
▪ Latina/os and the City
▪ Latina/o Struggles for Civil Rights & Social
Justice

PUBLIC SAFETY LEADERSHIP CERTIFICATE
PROGRAM
Launched in 2015, USC’s PSLP seeks to provide students “with a
solutions-centered approach to public safety by adopting a
multidisciplinary and ‘whole-of-community’ methodology.”
The PSLP targets individuals from public safety settings, including “law
enforcement, fire, EMS, health, social work, and education, as well as from
local, state, and federal agencies.” The program consistently enrolls around
20 students each semester, primarily from community agencies. USC
divides the PSLP into four modules:
Leadership
Collaborative leadership, negotiation, ethics, conflict resolution, decision
making, metrics, working with Millennials, implicit bias, and crisis
communication

Global Threats
Terrorism, homegrown violent extremism, gangs, human trafficking, drug
cartels, intelligence, and hate crimes

KEY FACTS
Total Tuition

$4,000

Duration

4 months

Delivery

Online (due to COVID-19)

STUDENT TESTIMONIALS
“In law enforcement today, good leaders require innovative,
creative and cutting-edge solutions to solve complex problems. The
course of study in the PSLP provided me with the academic
foundation, tools and resources to take on these challenges. Upon
completing the program, I was able to present new approaches and
methodologies to my officers that reduced recidivism, improved
community engagement and help to reduce crime.”
—Parole Agent Supervisor, California Department of
Corrections and Rehabilitation

Technology
Cybersecurity and open-source intelligence, social media, cyber-crime, and
drones

Community Engagement
Faith-based communities, mental health, homelessness, civil rights/liberties,
special populations, and outreach strategies

PSLP participants find that the program equips them with the skills needed
to face complex issues currently facing law enforcement, including implicit
bias, community relations, and misconduct.
HIGHER EDUCATION

“The PSLP gave me deeper insight and discussions on implicit bias,
racism, community relations, vulnerable populations and police
misconduct. The experience has strongly driven me to do more
charitable work with Asian-American NPOs, and it also reminded
me of the reason I first became interested in law enforcement, to
influence positive change within the field.”
—Sergeant, El Monte Police Department
Source: USC

Benchmarked programs are undergraduate or graduate certificates that target law enforcement professionals and focus on topics such as community engagement, conflict resolution,
ethics, and social justice. Hanover only considered certificate programs offered by four-year public institutions and four-year private not-for-profit institutions.

Institution

Location

Program

Dillard
University
New
Center for Racial Orleans, LA
Justice

Center for Racial
Justice Certificate
Program

Fort Hays State
University
Department of
Criminal Justice

Certificate in Social
Justice

Hays, KS

John Jay College
New York,
of Criminal
NY
Justice

Simpson College

Dispute Resolution
Certificate

Indianola, Graduate Certificate in
IN
Justice Leadership

Certificate
Level

Total
Tuition

Not specified Not specified

Undergraduate

Undergraduate

Graduate

$2,180

$6,405

$8,800

Credits

30

12

21

16

Time to
Completion

Required Courses

Target Audience

Community Organization
Criminal Justice
Ethics
Law and Society
People Skills
Policing in Society
Social Welfare
Sociology
Urban Public Policy

Law enforcement
professionals and
community members

Not specified

▪
▪
▪
▪
▪
▪
▪
▪
▪

Not specified

▪ Social Justice: Action and
Policy

Not specified

▪ The Sociology of Conflict and
Dispute Resolution
Individuals seeking to
▪ Selected Topics in Dispute
enter “professions like law,
Resolution
social work, business, etc.,
▪ Sociology Laboratory in
where sorting through
Dispute Resolution
conflicts is essential”
▪ Internship in Dispute
Resolution

1 year

▪ Leadership in Criminal
Justice Systems
▪ Social Justice and Human
Rights Issues
▪ Standards of Professional
Behavior

Individuals seeking “a
deeper understanding of
issues of inequality across
the U.S. and globally”

Law enforcement
professionals

Source: Institutional websites (see embedded hyperlinks)
Note: In-state total tuition displayed, where applicable. Hanover estimated total tuition by multiplying the advertised per-credit tuition rate by the number of required credits.
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Benchmarked programs are undergraduate or graduate certificates that target law enforcement professionals and focus on topics such as community engagement, conflict resolution,
ethics, and social justice. Hanover only considered certificate programs offered by four-year public institutions and four-year private not-for-profit institutions.

Institution

Location

Program

Certificate
Level

Total
Tuition

Credits

Time to
Completion

University of
Akron
Department of
Philosophy

Akron, OH

Police Ethics
Certificate

Undergraduate

$4,798

12

Not specified

▪ Police Ethics
▪ Seminar in Philosophy

Not specified

▪ Negotiation Alternatives in
Law
▪ Community Mediation and
Conflict Resolution
▪ Negotiation in Practice OR
Mediation Practicum

Individuals working in law,
law enforcement, human
resources, communication,
business, and government

Leadership
Global Threats
Technology
Community Engagement

Individuals with public
safety backgrounds,
including law enforcement,
fire, EMS, health, social
work, and education
professionals

University of
Central Florida
College of
Conflict Resolution and
Orlando, FL
Undergraduate
Community
Analysis Certificate
Innovation and
Education
University of
Southern
Los
California
Angeles,
Safe Communities
CA
Institute

Public Safety
Leadership Certificate
Program

Not specified

$1,576

$4,000

15

Not
specified

4 months

Required Courses

▪
▪
▪
▪

Target Audience
Law enforcement
professionals

Source: Institutional websites (see embedded hyperlinks)
Note: In-state total tuition displayed, where applicable. Hanover estimated total tuition by multiplying the advertised per-credit tuition rate by the number of required credits.
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MARKET ANALYSIS
Minor in Advocacy and Social Justice

Prepared for Rollins College
May 2021

In the following report, Hanover assesses demand for an
undergraduate minor in social justice, specifically
highlighting demand trends within Florida and the
Southeast region. This report includes an examination of
student and labor market demand, and an analysis of
potential competitor programs.

TABLE OF CONTENTS
3/

Executive Summary

5/

Degree Completions Analysis

6/

Labor Market Analysis

8/

Competitor Analysis

9/

Program Trends

12 /

Program Benchmarking

HIGHER EDUCATION

2

EXECUTIVE SUMMARY
RECOMMENDATIONS

Based on an analysis of degree completions, labor market demand, and market competitors, Hanover recommends that Rollins College:

Proceed with developing a social justice-focused minor.
Within the Southeast region, bachelor’s degree conferral rates in related fields are increasing quickly, demonstrating growing student demand. However,
current competitive landscape trends reveal few degree options for students who want to focus their undergraduate education on social justice. In
particular, many Florida institutions currently do not appear to offer programming this field. Additionally, the labor market outlook for social justice-related
occupations is positive as employment in related occupations is growing across geographic regions. Hanover thus recommends proceeding with the
development of a social justice-related minor due to the high level of student demand in addition to the high level of expected employment growth.

Title the minor “Advocacy and Social Justice.”
The terms “advocacy” and “activism” have very distinct differences. Notably, advocacy is seen as working inside a system to create change, whereas activism
is seen as working outside the system to create change. Activism, while it could be described as a form of advocacy, may have a less favorable connotation.
Benchmarked programs reflect this trend, as they do not refer to “activism” even if they emphasize student advocacy and engagement. As a result, Rollins
should title its new program “Advocacy and Social Justice” to ensure consistency with the minor’s outcomes and alignment with competitive landscape
trends when marketing to future students.

Emphasize experiential learning opportunities in internal and external marketing opportunities.
Several benchmarked programs provide opportunities for students to put social justice theory into practice, offering internship or service learning
opportunities. Online job postings trends also reveal a preference for candidates with a demonstrated passion for social justice. As a result, emphasizing
experiential learning in promoting the new program may help attract future student advocates on campus while also signaling the career preparedness of
graduates to outside employers.

HIGHER EDUCATION
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EXECUTIVE SUMMARY
REGIONAL BENCHMARK ANALYSIS

KEY FINDINGS

Labor demand in social justice-related occupations is expected to grow
across all geographic regions. Within the state of Florida, social justicerelated occupations are expected to grow by 10.9 percent, just faster than
the state average employment growth rate of 9.0 percent across all
occupations. When analyzing nonprofit trends, Florida has no shortage of
organizations fighting for social justice and advocating for a better future
for all Floridians; as they grow, so too will their need to employ more social
justice advocates.
Social justice-related jobs in the Orlando-Kissimmee-Sanford metro area
tend to be in occupations related to social work and human services.
Many of the jobs request candidates who have a background in and passion
for social justice work, signaling the potential advantage of programs that
incorporate experiential learning opportunities. Several roles require
candidates to be comfortable working with children and families. Roughly
half (48.5 percent) of recent social justice-related job openings require
candidates to hold a bachelor’s degree.
Benchmarked programs require students to complete at least one
foundational social justice course, alongside interdisciplinary elective
options. Seven peer institutions require students to take a foundational
course. Popular elective topics include history, law, political science, and
religion/faith courses.
HIGHER EDUCATION

Labor Market Growth Rate, 2018-2028

Student demand is mixed across geographic regions, though few relevant
programs are available in Florida. Nationally, degree conferral rates in
social justice-related fields declined at an annualized rate of 1.1 percent
between 2015 and 2019, compared to the 1.5 percent growth across all
bachelor’s programs. Regionally, degree conferral rates are growing rapidly
at a rate of 9.6 percent, compared to the average of 1.8 percent across all
bachelor’s degree programs in the Southeast. Notably, Florida institutions
do not yet appear to offer many social justice-related offerings.

Comparison of bachelor’s degree completions and relevant labor market to all
completions and all occupations in the Southeast region

Emerging Program

High Growth Program

9.6%, 9.7%

8%
Regional Average,
All Occupations

Low Growth Program

Established Program

1.8%
Regional Average, All Programs

Annualized Degree Completions Growth Rate, 2015-2019

FAST FACTS
19.7
3
10.9%

Average number of credits required for completion
of minor across benchmarked institutions.

Number of minor programs that require students
to complete an internship as part of their
requirements.

State of Florida expected employment growth rate
across social justice-related occupations.
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STUDENT DEMAND ANALYSIS
FLORIDA & SOUTHEAST REGIONAL DEGREE
COMPLETIONS
State and regional distribution of degree completions from 2015 to 2019

Southeast Degree Completions
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60
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Within the Southeast region, bachelor’s degree conferrals in social justicerelated fields increased at an annualized rate of 9.6 percent. This rate of
growth is far above the regional average of 1.8 percent across all
bachelor’s degree programs. Note that this analysis is based on bachelor’s
degree completions, which serve as a proxy for student demand for minors
as institutions are not required to report data for undergraduate minors.

Florida Degree Completions
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The impact of national current events has led to increased interest in
social justice issues on university campuses.

Peace Stu dies an d Conflict Resolution
Commun ity Organ iz ation and Advocacy

TOTAL DEGREE COMPLETIONS
Aggregate degree completions by geographic level (2019)
Florida

Southeast

National

Community Organization and Advocacy

0

60

1,625

Peace Studies and Conflict Resolution

12

231

609

Total Completions, Observed Fields

12

291

2,234

Growth Rate, Observed Fields

N/A

9.6%

-1.1%

Growth Rate, All Fields

1.9%

1.8%

1.5%

HIGHER EDUCATION

Source: IPEDS

Trends among bachelor’s degree completions in social justice-related
fields are mixed across geographic regions.
State-level demand for the proposed program is difficult to estimate as
few institutions currently report undergraduate offerings in social justicerelated fields. As of 2019, Embry Riddle Aeronautical University –
Daytona Beach is the only Florida institution that reports a relevant full
degree program in Peace Studies. However, other Florida institutions offer
related undergraduate minors, including the University of Central Florida
(Diversity and Social Inequality Minor) and Florida Gulf Coast University
(Peace and Social Justice Minor).

300
250

ANALYSIS

Following the racial justice protests in the summer of 2020, higher
education institutions have been making a greater effort to incorporate
social justice themes into their curricula. Such efforts include antiracism
courses or general education requirements in diversity, equity, and
inclusion topics. Some institutions have also hired new faculty or scholarsin-residence who specialize in such issues, which can strengthen the
efficacy and depth of new curricula. However, experts caution that
institutions considering new programming must ensure that their offerings
are substantive and that they are not merely “virtue signaling” in response
to current events.
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LABOR MARKET ANALYSIS
FLORIDA
CURRENT
EMPLOYMENT

AND

PROJECTED

Florida social justice-related positions as of 2019 and 2029 (projected)

67,763
61,526

Lawyers
Social and human service
assistants

13,899
12,625

Community and social service
specialists, all other

12,402
11,078

Child, family, and school social
workers

12,867
11,272
4,318
3,773

Social and community s ervice
managers
0

20,000
40,000
2028
2018

60,000

80,000

ANALYSIS
Employment in related occupations is project to grow slightly faster than
total job growth in the state and region.
By 2028, state employment in social justice-related occupations is
projected to grow 10.9 percent, just faster than the average growth of 9.0
percent for all occupations across Florida. Similarly, relevant occupations
are expected to grow by 9.7 percent in the Southeast, just faster than the
regional average employment growth rate of 8.0 percent across all
occupations. Nationally, however, social justice-related occupations are
expected to grow at 10.0 percent, far outpacing the national average
employment growth rate of 3.7 percent across all occupations.
Individuals interested in social justice careers can find employment in a
diverse array of industries and organizational types.
Institutions that offer bachelor’s degree programs in social justice often
advertise that graduates can find employment in positions such as1,2:

TOTAL LABOR MARKET
Aggregate projected employment growth by geographic level
Florida

Southeast

National

§

Non-profit organizations or
foundations (over 98,000 in FL)

§

Education

Estimated Employment (2018)

100,274

370,293

1,862,700

§

Government or legislative
advocacy

§

Health care

Projected Employment (2028)

111,249

406,322

2,049,000

§

International organizations

§

Religious institutions

Total Annual Openings, Observed
Occupations

8,541

32,759

160,200

§

Think tanks or policy institutes

§

Social workers

Employment Growth, Observed
Occupations

10.9%

9.7%

10.0%

Employment Growth, All Occupations

9.0%

8.0%

3.7%

Source: Projections Central
Note: Due to data update schedules, national data refer to the period 2019 to 2029.
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Additionally, the Bureau of Labor Statistics (BLS) indicates that growing
employment opportunities in social and human services organizations will
be fueled in part by growing demand for addiction treatment programs. In
particular, demand for such services will increase as individuals are
increasingly sent to these facilities for treatment, rather than sentenced to
criminal justice institutions.
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REAL-TIME JOB POSTINGS INTELLIGENCE
TOP SOCIAL JUSTICE-RELATED OCCUPATIONS

Job postings volume for social justice-related occupations in the Orlando-Kissimmee-Sanford MSA
that specifically mentioned the key phrase “social justice.”
Social and Human Service Assistants

95

Child, Family, and School Social Workers
5

Lawyers

5

Social and Community Service Managers

1

EXEMPLARY LOCAL JOB POSTINGS
Position

Employer

Location

City of
Ocoee, FL

Ocoee, FL

§

§
§
OPASS
AmeriCorps
Member

City of
Orlando

Orlando, FL

§
§
§

Bachelor’s degree in Psychology,
Sociology, or Criminal Justice
preferred
Must possess or obtain access to
Florida and National Crime
Information Center (FCIC and
NCIC)
Strong interpersonal skills
Bachelor’s coursework (30-60
hours completed) preferred
Experience with children
Bilingual in Spanish and English
helpful
Desire to enact social justice
change on local level

Note: For this analysis, Hanover retrieved job postings data for social justice-related positions
in the Orlando-Kissimmee-Sanford metro area from JobsEQ, a proprietary database providing
real-time job postings aggregated from thousands of websites. All data reflect the 180-day
period as of April 2021.
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EDUCATION REQUIREMENTS
4.0%

1.0%
High School Diploma or Equivalent

Skills and Requirements
§

Victim /
Witness
Advocate

Social justice-related openings in Rollins’ local area tend to fall in social
work and advocacy fields.
Over the previous six months, local employers posted 118 social justicerelated online job openings. Job titles range from case manager to victim
advocate to program specialist, emphasizing work in advocacy and social
welfare. Many jobs require candidates to be comfortable working with
children and families. Roughly half of the jobs in the local area that
specifically mentioned the key phrase “social justice” require candidates to
have a bachelor’s degree.

12

Community and Social Service Specialists, All
Other

ANALYSIS

40.4%

Associate's degree
Bachelor's degree

48.5%

Master's degree
6.1%

Doctoral

Note: 19 listings did not specify educational attainment requirements.

TOP LOCAL EMPLOYERS
§

LifeStream
Behavioral Center

§

Youth Advocate
Programs, Inc.

§

TrueCore
Behavioral
Solutions, LLC

§

State of Florida

§

Children’s Home
Society of Florida

§

Osceola County

§

One Hope United

§

BAYS Florida

§

Boys Town
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COMPETITOR ANALYSIS
ANALYSIS

SOUTHEAST REGIONAL MARKET SATURATION

From 2015 to 2019, bachelor’s degree completions in social justice-related
fields increased at an above-average rate of 9.6 percent. While the number
of degree programs in this field also grew during this period, few social
justice-related minors are available in Florida. As a result, Rollins should
encounter a favorable environment for its proposed minor, particularly as
the resource investment required is minimal.
To provide Rollins with a comprehensive understanding of the competitive
market, Hanover benchmarked 10 social justice minors across the nation.
Most programs were drawn from Rollins’ list of parallel programs. A
summary of benchmarked programs are shown below.

Programs Offered Growth
Rate

Regional market conditions indicate that the proposed minor in advocacy
and social justice is viable.

Within the Southeast region, do competitive conditions support an additional social justice
program?
15.0%

Competitive conditions may
cause an oversupply of existing
programs

Competitive conditions support a
new degree program

Competitive conditions are
unsuitable to support a new
program

Student demand exists, but may
be satisfied by existing programs

9.6%, 3.9%

0.0%

-1 5.0%
-1 5.0%

0.0%

15.0%

Degree Completions Growth Rate

BENCHMARKED INSTITUTIONS
Institution

Location

Institution Type

Student Population

Minor

Allegheny College

Meadville, PA

4-year, private, liberal arts

1,735

Community & Justice Studies

Elon University

Elon, NC

4-year, private, liberal arts

6,196

Poverty & Social Justice

Emerson College

Boston, MA

4-year, private, liberal arts

4,919

Peace & Social Justice

Furman University

Greenville, SC

4-year, private, liberal arts

2,731

Poverty Studies

High Point University

High Point, NC

4-year, private, liberal arts

4,498

Civic Responsibility & Social Innovation

Hobart and William Smith Colleges

Geneva, NY

4-year, private, liberal arts

2,206

Social Justice Studies

Hollins University

Roanoke, VA

4-year, private, liberal arts

666

Social Justice

Hope College

Holland, MI

4-year, private, liberal arts

3,046

Peace & Justice

Merrimack College

North Andover, MA

4-year, private, liberal arts

3,648

Social Justice

Manhattan College

Bronx, NY

4-year, private, liberal arts

3,654

Peace & Justice Studies

HIGHER EDUCATION
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PROGRAM TRENDS
MINOR PROGRAM NOMENCLATURE
Benchmarked institutions primarily use program titles that broadly focus on social
justice with few offering specific concentrations.
All but two of the benchmarked programs specifically mention justice or social justice
in their name. Three institutions offer specific concentrations in either poverty or civic
responsibility. Notably, the one program that stresses activism/advocacy, High Point’s
Civic Responsibility and Social Innovation minor, uses the general term “Civic
Responsibility.” Within the marketing of the minor, institutions do not specifically use
the term “activism.” Instead, they emphasize the development of strong advocacy and
critical thinking skills, as well as the interdisciplinary nature of the minor. Some
institutions advertise the hands-on learning required in the program.
Only two of the benchmarked undergraduate minors do not explicitly mention justice
or social justice in their name, instead titling the program based on topics specifically
covered in the minor (i.e., poverty and social innovation). Benchmarked programs lean
away from explicitly discussing activism and lean towards emphasizing advocacy,
theoretical analysis, and interdisciplinary approaches to social justice.

INTERNSHIP REQUIREMENTS
Three of the benchmarked undergraduate social justice minors
require students to engage in a relevant, pre-approved internship
in order to complete the minor. These internships can be
completed over the summer or during the academic year.

SPECIALIZATIONS
Most benchmarked degree programs focus generally on social
justice. Two programs (Elon and Furman) specialize in poverty and
social justice, while High Point specifically focuses on civic
engagement and social innovation rather than general social
justice topics.

HIGHER EDUCATION

MINOR CREDIT REQUIREMENTS
Credit requirements for a social justice-focused minor range from a low of
15 credits at Manhattan College to a high of 24 credits at Furman
University. The average number of credits for a social justice minor is 19.7.
Furman Univers ity

24

High Point U niversity

21

Elon University

21

Allegheny College

21

Merrimack College

20

Hope College

20

Hollins Univers ity

20

Average

19.7

Emerson College

16

Manhattan College

15

Note: Hobart and William Smith Colleges are excluded as they have a unique course credit system.

DELIVERY FORMAT
No benchmarked undergraduate minors
offer an online or hybrid model of
coursework.

All 10 benchmarked undergraduate
minors require on-campus enrollment.
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MINOR PROGRAM MARKETING
MARKETING

TOP MARKETING THEMES

Benchmarked program websites tend to focus messaging around how to
prepare students to become future global changemakers and leaders.
In particular, benchmarked programs emphasize student outcomes,
including potential career paths and learning outcomes.

Impact as Global Citizen
Development of Framework to Understand
Social Justice
Interdisciplinary Approach

Potential
Occupations

Students will “be positioned to pursue post-graduate
work with the Peace Corp, NGOs, religious
organizations, international agencies and
corporations, and political, environmental and
economic groups.” – Hope College

“The program allows you to develop a course of
study that allows you to examine a particular issue
– for example, racial justice, immigration,
economical justice – from multiple disciplinary
angles.” – Manhattan College

Individualized
Approach

“Community and Justice Studies (COMJ)
investigates challenges facing communities,
analyzes key methods of social action, develops
ethical reasoning, and directly engages students in
responsible engagement in our community.”
– Allegheny College

Minor
Outcomes

Advancement of Social Equality
Action-Based Learning Outcomes
Credit and Internship Requirements

COMMONLY ADVERTISED JOB TITLES
Case Manager
Victim Advocate
Program Specialist

Mission of
Minor

“The mission of the Poverty and Social Justice
program at Elon is to educate students about the
multiple causes and structural nature of poverty so
that they might work more effectively toward its
end.” – Elon University

Child Protective Investigator
Victim Witness Counselor
Community Organizer

Source: Institutional websites.
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CURRICULUM ANALYSIS
TYPICAL COURSEWORK

ELECTIVE AREAS

Core curriculum generally includes an introductory course in addition to one
to two other core courses depending on the concentration of the minor.
Electives allow students to focus on an area of interest within social justice
education.

Elective areas allow students to explore topics of interest in social justice
within multiple interdisciplinary fields. Below are common elective themes.

Core Curriculum

Political Science

Religion and Faith in Social
Justice

Global Health and Wellness

Race, Class, Gender, and
Identity

Environmental Justice

Human Rights

INTRODUCTORY COURSES

CORE VERSUS ELECTIVE COURSES
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LEGAL COURSES
Social Policy and Inequality (Elon)
Poverty, Medicine and the Law: Greenville’s MedicalLegal Partnership (Furman)
Theories of Justice (Merrimack)
Constitutional Law: Civil Liberties (Manhattan)
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1
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Comparative Slavery in the Atlantic World (Elon)
Rainbow Nation? Race, Class, and Culture in South
Africa (Emerson)
Life on the Margins in Early Modern Europe (Furman)
Controversial Issues in American Politics (Hollins)

1

am

6
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HISTORY COURSES

W
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Electives

El

Introduction to Community and Justice Studies
(Allegheny)
Introduction to Poverty Studies (Elon, Furman)
Foundations of Social Justice (Hobart William Smith)
Introduction to Peace Studies (Hope)
Introduction to Social Justice Theory & Practice
(Merrimack)
Introduction to Peace and Justice Studies (Manhattan)
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Req uired Courses

Elective Courses

Internship
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PROGRAM BENCHMARKING
Benchmarked programs are offered by institutions located in the United States, as identified by Rollins College’s program proposal for the Advocacy and
Social Justice minor. Benchmarked institutions are small, private liberal arts colleges with an undergraduate enrollment of under 7,000 students. Note that
three of the ten benchmarked institutions offer a social justice major in addition to the minor.

Institution

Allegheny College

Location

Meadville,
PA

Program

Major / Minor

Credits (Minor)

Minor Course Structure

Three core courses (12
credits)
Three electives (12 credits)

• Minor is interdivisional, so students can
complete any major
• Can complete community and social
justice-related internship
• Focus on social justice with US and
global lens

Two required courses (8
semester hours)
Required internship /
practicum (1-4 semester
hours)
12 semester hours of
electives

• Students can complete internship
through Shepherd Higher Education
Consortium on Poverty since Elon is a
member institution
• Focus on poverty and inequality in US
and globally

•

Four courses (16 credits)
selected from list of preapproved courses

• Students encouraged to engage with
Emerson’s Office of Student
Engagement and Leadership and the
Elma Lewis Center
• Focus on critical inquiry around peace
and social justice

•

One introductory course (4
credits)
8–10-week summer
internship
Five additional courses /
electives (20 credits)

• No more than two electives can be
from the same discipline, and one
elective must be focused on economic
or political science
• Listed as an interdisciplinary minor

13 credits of required
courses
8 credits of electives from
pre-approved list

• Students in this minor are required to
complete 100 hours of service in the
City of High Point
• Students develop an e-portfolio
throughout time in minor

•
Community and Justice Studies

Major and Minor

24
•

•
•
Elon University

Elon, NC

Poverty and Social Justice

Minor

21-24
•

Emerson College

Furman University

Boston, MA

Peace and Social Justice

Greenville,
SC

Poverty Studies

Minor

Minor

16

24

•
•

•
High Point University

High Point,
NC

Civic Responsibility and Social
Innovation

Minor

21

Notable Features

•

Source: Institutional Websites (see embedded hyperlinks)
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PROGRAM BENCHMARKING
Benchmarked programs are offered by institutions located in the United States, as identified by the client’s program proposal for Advocacy and Social
Justice minor. Benchmarked institutions are small, private liberal arts colleges with undergraduate enrollment under 7,000 students. Note that three of the
ten benchmarked institutions offer a social justice major in addition to the minor.

Institution

Location

Program

Major / Minor

Credits (Minor)

Minor Course Structure
•
•

Hobart and William Smith
Geneva, NY
Colleges

Hollins University

Social Justice Studies
Civic Engagement and Social
Justice

Roanoke, VA

Social Justice

Minors

6 courses each

Minor

20

•

•
•
•
•

Hope College

Holland, MI

Peace and Justice

Minor

20

•

•
Manhattan College

Bronx, NY

Merrimack College

North
Andover, MA

Peace and Justice

Major and Minor

15

•
•

Social Justice

Major and Minor

20

•

Notable Features

3-4 core social justice
courses
• Offers two distinct minors for students
• Civic engagement and social justice
Social Justice Studies:
minor focuses on service learning and
practicum/capstone
experience
community focused research and
requires completion of research
Civic Engagement: two
service learning/community
throughout minor
based research courses and • Social justice studies minor focuses on
general social justice study
one seminar with
community research
One core course (4 credits)
Three electives from preapproved list (12 credits)
Capstone course (4 credits)

• Core courses focus on race and gender
• Challenges students to think critically
about global social justice issues (i.e.,
power, inequality, and diversity)

Two required courses (8
credits)
12 credits of electives from
pre-approved list

• Interdisciplinary approach to
understanding peace theory and its
application
• Incorporates Christian viewpoint in
social justice work

Three credit introductory
course
12 credits of electives from
pre-approved list

• Students can participate in the SUNY
Washington Internship program
• Interdisciplinary program
• One of the oldest social justice studies
programs in the United States

Introduction to Social
Justice course (4 credits)
Four courses (16 credits)
within designated Social
Justice curriculum

• Students must actively participate in
social justice events including Social
Justice Week/Month

Source: Institutional Websites (see embedded hyperlinks)
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CONTACT
Kyle A. Long, Ph.D.

Content Director, Higher Education

E: klong@hanoverresearch.com
P: 202-793-8705
hanoverresearch.com

Incomplete Grade Policy (Effective Fall 2022-23)
October 18, 2021
Approved by CC 1.25.2022
Rationale and summary of changes.
1. Establish a deadline (currently no deadline) of last day of semester/finals for filing for an
Incomplete Grade contract.
2. Establish guidelines for students and faculty to refer to to determine when an incomplete
grade is appropriate.
3. Change the deadline for when spring incomplete grades need to be resolved by July 1
instead of two weeks into the fall term. Align Holt’s incomplete deadline (60 days) with
CLA.
4. Remove the policy that unresolved incomplete grades convert automatically to an ‘F’
grade. This is no longer in alignment with practice
5. Ask faculty to submit the grade the student can expect to receive in the class if the
incomplete is not resolved by the agreed upon deadline.
Current Policy
INCOMPLETE WORK
A mark of ‘I,’ indicating that the work of a course is incomplete, may be assigned only when
serious and compelling circumstances beyond the control of the student – such as illness or
necessary absence from the campus – have made it impossible for the student to complete the
course work within the normal period. Students are responsible for completing the Contract for
an Incomplete Grade form available on the Registrar’s Office website
https://www.rollins.edu/registrar/forms/Incomplete_Grade_Contract.pdf.
Students contracting for a mark of ‘I’ in the fall term must complete the course work no later
than the end of the second week of the succeeding spring term. Students contracting for an ‘I’ in
the spring term must complete the work no later than the end of the second week of the
succeeding fall term. Failure to complete the course in the designated time will result in a grade
of ‘F.’
Faculty may not assign a grade of ‘I’ without the Contract for an Incomplete Grade, nor may a
faculty member not assign a grade, a de facto Incomplete. Faculty who fail to submit a grade for
a student by the deadline set by the College will be penalized at the discretion of the Dean.
Proposed Policy
INCOMPLETE GRADES
The incomplete grade (I) is a temporary grade indicting that work for the course is not complete.
Incomplete grade contracts are appropriate when a student has completed majority (typically at
least 80%) of the course during the semester, but conditions (such as illness or death in the
family) prevents the student from completing the final requirements of the course. Incompletes
should not be used to allow for make-up work (i.e. homework, exams, quizzes, or presentations)

missed prior to the final weeks of the semester. However, the final decision to grant an
incomplete within or outside of these guidelines resides with the instructor
Students are responsible for completing the Incomplete Grade contract in close consultation with
the instructor. The instructor must indicate on the Incomplete Contract the grade the student can
expect to receive in the class if the incomplete work is not completed by the agreed upon
deadline.
Students contracting for a grade of ‘I’ in the fall term must complete the course work by the
deadline set by the instructor, and no later than the end of the second week of the succeeding
spring term. Students contracting for an ‘I’ in the spring term must complete the work by the
deadline set by the instructor, and no later than July 1. Students contracting for an ‘I’ grade in
the summer term (Maymester or Holt’s 12-week and six-week sessions) must complete the work
by the deadline set by the instructor and no later than the end of the second week of the
succeeding fall term.
Incomplete contracts (signed by instructor and student) must be submitted to the Registrar’s
Office by the last day of the term/finals (fall and spring terms) and the last day of the term for
Maymester and Holt’s 12-week and six-week sessions. The Incomplete Grade contract is
available on the Registrar’s Office website.
Faculty may not assign a grade of ‘I’ without the an approved Incomplete Grade contract on file
with the Registrar’s Office, nor may a faculty member accept late work after assigning a final
grade (a de facto incomplete).

Ethics Competency Requirement for Honors Degree Program Students
The Honors Advisory Board moves that the ECMP requirement be extended to students in the
Honors Degree Program

Divisional Exception for Honors
One divisional requirement may be taken outside of the Honors seminars.
1) The course must be identified by departments and approved by the division. We would
use the same divisional exception list available to students in the rFLA program.
2) The exception can be used for any divisional requirement (C, A, S, or H).
3) DIV courses must meet the standards for divisional ways of knowing as determined by
each division.
4) AP or IB scores cannot count toward the fulfillment of this requirement.
5) The Divisional Exception course can be used to replace HON 300 or 350S only.
6) Students will only be able to count one course outside the Honors program as a
divisional exception
7) This option would be open to all students in the Honors program immediately.

Health and Wellness Resolution

The Health and Wellness Taskforce recommends that the CLA faculty permanently suspend the previous
Health and Wellness BCMP requirement, which was put on temporary hiatus in Spring 2020.
The taskforce feels that wellness is a crucial learning area for our students and recommends that the
faculty consider a reimagined dedicated wellness course once the College is able to dedicate resources to
developing and staffing the course. The Curriculum Committee recommends that a Health and Wellness
taskforce continue to consider ways to embed wellness in the CLA curriculum and that its
recommendations be presented to Curriculum Committee for consideration no later than Fall 2023.

Tenure-Track Bylaws Revision Proposal to Article VIII, A., Section 1
ARTICLE VIII
FACULTY APPOINTMENTS AND EVALUATIONS
Section 1. New Appointments
No tenure-track appointment may last beyond seven years without the faculty member
being granted tenure with the exception of faculty members on parental leave for
childbirth or adoption who accept an extension in accordance with Rollins College
Policy. Faculty beginning the tenure track between Fall 2017 and Fall 2021, may, by no
later than June 30 of the year prior to their tenure review year, declare in writing to the
Dean(s) of the Faculty that they wish a one-year extension of their tenure clock. The
extension will convert the faculty member’s fifth year on the tenure track to one noncounting year. The timeline for pre-tenure evaluation and course release in years one
through four is unchanged. This provision automatically expires once these faculty have
been accommodated, as described in this bylaw. No visiting faculty appointment may
last beyond six consecutive years. Initial appointments of tenure-track faculty shall
normally be for a two-year period. All faculty appointments shall be made by the
President with the advice of the Provost, who may act as the President’s agent, and the
Dean of the Faculty.

The current members of FAC endorse the recommendations made in the CIE White Paper Final Report
developed by the FAC of academic year 2020-2021, which was updated March 6, 2021.
The faculty of Rollins College strive to be excellent teachers. Faculty value the information they receive
from their course evaluations each semester as they reflect on and fine-tune their classes. The Faculty
Affairs Committee offers several recommendations designed to heighten awareness of the subtle ways
bias influences course evaluations as well as ways to best use the information contained in the CIEs. The
FAC hopes these suggestions will increase awareness of the potential forms of bias and contribute to a
discussion of how to effectively evaluate teaching in liberal arts colleges.

1.

The Office of Institutional Analytics should conduct the Race and Gender Bias Study every four
years and report the results to the Faculty Affairs Committee. We recommend that the next
study also include an analysis of student comments. This enables an analysis of both
quantitative and qualitative information contained in the evaluations. Regular reporting of this
information allows faculty and administrators to monitor the institution’s progress regarding
resisting bias in teaching evaluations and aids in effectively using the information contained in
the CIEs.

2.

The FAC recommends that the text box for faculty comments on the CIE is made a permanent
feature on Course Instructor Evaluations.

3.

The FAC recommends that the name of the instrument be changed from Course Instructor
Evaluation to “Student Perceptions of the Course and Instruction.”

4.

The FAC encourages faculty to view the online tutorial available for using the CIE. The
instructional tutorial is very thorough and provides useful contextual information for properly
interpreting course evaluations, possible biases in raw scores and comments, and
interpretation of the comparison percentiles.

5.

CIEs can provide useful longitudinal information by identifying trends and patterns in faculty
instruction. The strategy for interpreting CIEs is combining the quantitative measures (raw
scores) with the qualitative information available in students’ comments. The FAC affirms that
a holistic approach to evaluation is preferrable in which CIEs are combined with other sources
of information about teaching quality and development.

6.

The FAC recommends that evaluators avoid relying on the percentiles except when they reveal
a consistent pattern below the 10th percentile. The overall distribution of teaching scores at
Rollins is very high. Therefore, small changes in raw scores can produce large changes in the
corresponding percentile score.

Addendum from members of the 2021-2022 FAC:
The FAC notes that when a numerical value is shared between numerous instructors, only the lowest
percentile range is indicated in the CIEs.
The current FAC also offer this reminder from the Rollins College Faculty Handbook, Section III, CLA
Policies and Procedures (p 17).
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Informed Use of Course and Instructor Evaluations. Results from Course and Instructor Evaluations (CIE)
should be used only as they were designed to be used. Evaluators should review both narrative and
numeric results available in CIE reports. The level to which comments indicate a legitimate concern about
a candidate can be confirmed or contradicted by the numeric data. Likewise, numeric data often depends
on narrative responses to provide clarification and aid in interpretation. If evaluators ignore either
narrative or numeric results, they risk making faulty decisions about the candidate.

2

